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CEBJA MUPKS3bIM I'bI3bl KACBIMOBA
noktop ¢unocodun o duonoruu,
CTapLIMi HaYyYHBIM COTPYIHUK
Wucturyra ®onskinopa HAHA
baky, AzepOaiimxan

Annomauyun. B cmamve npedcmasieHvl n0OpoOHbIe c8edeHuss 00 aulyecKom meopuecmae,
Komopas aensemcs 602amoii u OyX08HOU YeHHOCMbIO azepoaldicanckozo Hapooa. Kak u 6 auyckom
meopuecmee, 6 Yeiom, MaKice 8 CMUXOMBOPEHUSIX, KOMOPble BOCNEBAION MUPOBO33peHe 00, UX
yyecmea Opyoicovl, eeprocmu, aodeu Kk Poodune, cemve, Hapady ¢ Kiaccuueckou ¢Gopmotl
UCCAEOVIOMCsL dNEMEHMbl HAPOOHOU TUMePamypbi.

Obpasnocms,  Xy00JHCECMBEHHbIN  A3bIK,  €CMECMBEHHOCMb, — KOMOpble  CBOUCMBEHHbI
Gorvkiopy, makdce npedCMABIAIOMCS KAK OCHO8HOe mpebosanue 6 o00pazyax auLyecKoll
aumepamypuvl. B cmamve ananuzel anocos, obpasyos auiyeckoi nodsuu, Komopwvie Obliu CO30aHbl
MAcmepamu-auLy2amu OCHO8AHbl HA CIMULE AULY2CKO20 MEOPHEeCmEd.

Uzeecmno, umo [ypbanu seisemcss mMacmepom clogd, KOMOpbwili 0002auydsice 3a cuem
HApOOHOU UMepamypol, OKA3A]l HEOYEHUMYI) YCIYey 6 Pa3eumuu auLyeckozo meopuecmad.
«Auwyeckoe meopuecmso u I ypbanuy npusiexaem SHUMAHUE UMEHHO C dMOU JHce MOYKU 3PEHUS.
Cmuxu, komopvle Ovliu Hanucauvl 1ypbanu, ocmasascL 6epHbIM MPAOUYUAM AULY2CKO2O
MBOPYECmMEa, KIACCUYECKO20 HACAeOUs, ABIAIOMCS Pe3yIbmamom uHmepeca K auyeckou cpeode. B
cmamwe 6ce Imu 8b1600bl 000OUAIOMCAL.

Knruesvie cnosa: auyeckoe meopuecmeo, (hoivkiop, NUCbMEHHAsL IUmepamypd, HoCi108Ulybl,
snoc, [ypbanu, Hayumas HOBU3HA, HAPOOHOE MblUlleHUe, (PONbKIOPHOe MblulleHue, KIACCUYecKas
aumepamypa

GURBANI AND ASHUG CREATIVITY

Annatation. The article provides detailed information about ashug's creativity with the rich
and moral wealth of the Azerbaijani people. In addition to the classic form in the poems who sing
their love for the family, the elements of folk literature are also being investigated in general as
ashug's creativity. The folklore images, literary language and naturalness is also as a key condition
in samples of ashug literature. The epics created by master ashugs, analysis samples of ashug poems
are based on the style of ashug creativity in the article. We know that as Gurbani benefited from folk
literature is also a master who is an invaluable service in the development of ashug's creativity. In
this regard, "Ashug creativity and Gurbani™ attract attention. The poems written by Gurbani's
classical heritage and ashug's creative traditions are the result of his interest in the ashug
environment. All these results are generalized in the article.

Key words: ashug creativity, folklore, written literature, proverbs, epic, Gurbani, scientific
innovation, people's thought, folklore thinking, classical literature

OOpa3upl alyrckoil JUTepaTyphl, KOTOPHIE SBISIOTCS OJHOM M3 JPEBHEHIIMX >KEMUYKUH
YCTHOW HapOAHOH JIUTEpaTyphl, 3apOIUBIINCE CHOPMUPOBAINCH HA OCHOBE MHOI'OBEKOBOT'O OITBITA
Haniero Hapoja. Kaxxpiii u3 3Tux o0pa31oB M0331UK B pa3HON Mepe BhIPaXkaeT KU3Hb, KUThE HAPOIa,
K KOTOPOMY OH HPHUHAJICKHUT, B3TJIS Ha COOBITHS NPUPOABI M OOIIECTBA, UCTOPUUYECKUH MYTH,
MPONJICHHBIN HAPOAOM, €0 MOATHYECKHUI 00pa3 MBILLUICHHUS.
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KaxxnoMy 13 Hac U3BECTHO, YTO ALIYTCKOE TBOPYECTBO UIPAET POJIb CBA3YIOIIETO 3BEHA MEXKIY
(ONBKIIOPOM U MMUCEMEHHOU MuTepaTypoil. Takum oOpa3om, oJJHa BETBb STOTO TBOPUYECTBA CBS3aHA
C MUCHMEHHOM, a JApyrasi ¢ HAPOJHOMN JUTEPATYPO. DTUM OBLT OOJBIION TOTYOK PAa3BUTHIO 00EUX
nutepatyp. [lotoMy, 4TO amryrckoe TBOpUECTBO Pa3BUBAJIOCh BO B3aUMOJCHCTBUU C MHUCbMEHHOMN
nutepaTtypoit. [IpeacTaBurenu amryrckoil mo’3uu Hapsy ¢ HAPOJIHOM JIUTEpaTypoi, 00oramaiuch
OT THCHMEHHOM IUTEpaTyphl, a TaKXKe IMOJIb30BATHCH STUMHU HUCTOYHMKamHu. OOpalleHue K
MMCbMEHHON JIMTEpaType MacTEPOB CJI0BA, KOTOPbIE MUCAIN U TBOPWIN B CTHJIE alTyI'CKOM MO33UH,
CTaJI0 IPUYUHON 00OTAIIEHUsI WX TBOPYECTBA CPEICTBAMH XYyJ0KECTBEHHOTO BBIpaxeHHs. Taxke
CJIelyeT OTMETHUTh, YTO UMEHHO 3TO B3aUMOJICHCTBUE C MUCbMEHHOM JUTEpaTypOi MPea0TBPaTHIIO
yTpaTy MHOTHX 3a0BITBIX OOpPa3IOB allyrCKOW, a TakKe 3MOoca, CHAacio WX OT OMACHOCTH OBITh
3a0bIThIMU. COOp U 3amuch 00pa3loB alUIyICKOM JINTEPATYphl IPUXOIUTCS HA TOCIEIHUE CTOIETUS
CpenHEeBEeKOBBS, B HEKOTOPBIX Cllydasx paboTa 1mo cOOpy Belach HEPETYISIPHO, MOIUIA 0 HAIIUX
JHEl COXpaHMBILKCH KaK B YCTHOM Tak M B NMUChbMEHHOW ¢opme. Benmuka ponb B CO3laHUU Kak
TOOOBHBIX, TaK U TEPOUUYECKUX AMOCOB, AlIYroB, UMEHA KOTOPBIX BCETJa YIIOMUHAINCh HaMHU.
HcTopus sToro taxkxke A0XOAUT A0 paHHero CpeaHEBEKOBBS, U 3TH MacTepa CJIOBa CUHUTAIOTCS
BBIJAIOLIMMUCS MPEICTABUTEISIMU ALTYTCKOU JIUTEPATYPBHI.

Hama mos3us, xoropas Obula HamucaHa Ha POJHOM SI3bIKE, JOCTUIJIA CBOErO amorest ¢
npousBeaeHusaMu «Jlacranu-Axmen Xapamu» u «Ksviccen FOcyd» Anm, TBopuecTBOM MOIIIBI
Kaceima, FOnyca DOmpe u [llax Mcmanna Xarau, Opi1a Ha TOM K€ BEPIITMHE BO BPEMEHA TBOPUBIIIETO
B CTHJIE HAPOAHOM, amryrckoi no33uu M.B.Bunanu u M.I1.Baruda. B HapoaHo#i mo33um u anmryrckoi
JuTEpaType, KOTOpbIE 3apOJMIMCh B CTHJIE AIIYTCKOM IO33UMH, MHPOBO33PEHHUE TIOPKOB, HX
MIO3TUYECKOE BOCIPUITHE, OTHOIICHHUE K YEJIOBEKY U OKpYXKAloIleW cpene sBIsAETCS TpaauLMeEH,
pa3BHUBABILEICS OT FepOUUYECKUX ATOCOB /10 TBopuecTBa FOHyca Ompe u Axmena Scasu, Myxammena
Ouzynmu. dupumu ['ypban m Muckun AOnan, CBS3aHHBIE C allyrCKON JTUTEPaTypOM, JOCTOMHO
pasBwin nyte Myxammen ®@usynu u lllaxa Mcemawna Xartaw, TBOPYECTBO KOTOPBIX OXBAThIBAET
KJIACCUYECKYIO II033UI0 U HApOJHYIO JUTEpaTypy. AsepOaiikaHCKas IPEBHSS M CPEIHEBEKOBas
M033Usl OTIMYAeTCd MpociaBieHueM Jo0BU. He mpocTo ObUI0 pa3BUBaTh AlIyI'CKYIHO MO33UI0 U
CO3/1aBaTh MOATUYECKHE 0Opa3Lbl B 3TOM CTHIIE, HApAaBHE C ATUM MPUBHECTH HOBOE JIBIXaHHUE U JTyX
B JIUTepaTypy. B 3TOM OTHOLIEHNH Hallle BHUMaHUE NpuBiekatoT ctuxu ['ypoanu. Jupunu ['ypOan
(1477-1550) stBsieTcst aBTOPOM MACTEPCKH CO3/IaHHBIX 00pa3I[0B alllyrCKOM MOI3HH.

Axkanemuk Myxrtap Kazeimoriy B cBoeM npousBeieHnH «lloaTrka HapogHOTO cMexay MUIIeT:
«...Allyr, CMENMBIINWA CHymaTens, SBIAETCA TEM CaMblM MAacTEPOM, KOTOpBIM JaeT HaMm
HacTaBieHus, B npeancinoBun «/leae Kopkyna»y, 3aBepiiaeT Kaxkyto TJIaBy d1oca 0J1arocIioBeHHEM
[4:98].

[Ipoussenenus Momnsl Kacyma (koner XIII nauano XIV BekoB) ['ypOanu, Gorarbie omnopbl
HCCJIEIOBaHMUs, KOTOpBIe, BKJIOYas AalIyICKylH0 [I033UI0, SIBJIAIOTCS 00pa3lioM Uil Halleu
MUCBMEHHOW JIUTepaTypbl. MacTep clioBa OTJIMYAJICA TeM, YTO CO3Jall TaKue oOpasilbl HapOIHOM
Mo’3MM  Kak dmoc, romma (popmMa  CTUXOCIOXKEHHS B a3epOailPKaHCKOW  IMO33HH,
OJIMHHAAIATUCIIOKHUK), TApailsibl (CTUXOTBOpHAs hopMa, KOTOpasi COCTOUT U3 § CIOroB, U 3X, 5-TH,
7-u a uHOTJa U OOJBIIETO KOJIMYECTBA CTPO(d Ha mepekpecTHOU pudme), Tamxauc (ogHa u3 Gopm
JTUPUYECKOTO CTUXOTBOPEHHUS B a3epOailKaHCKOW alIyrckod M KJIacCHYeCKOW IUTepaType, Te
pudMOBKa (Tpex CTPOK) JOCTUTAeTCs MOCPEICTBOM OMOHHUMHUYECKUX CJIOB; TAPKHUCHI 11O CBOEH
dbopMe cxonmHBI ¢ KamamOypamu), JKaxaHHaMd (alIyrcKoe CTXOTBOPEHHE, HAMMCAaHHOE Ha TeMy
peuruu, B BUE roiiMa), 1uBaH (COOPHUK CTUXOB OJTHOTO TTOATA B KJIACCUYECKOM JTUTEPATYPE), KbITa
(ctpoda CTUXOCTONKEHUSI B BOCTOYHOM JUTEpAType, CPOJHU KaChIe W Ta3eiu), AeUuIMs (IydT,
XapaKTepHOE COCTSI3aHUE, KOHKYPC B COYMHEHUU CTHUXOB MEXIy ABYMs MO3TaMU WIM allyramu, B
KOTOPOM YYacTBYIOT JIBa 4elIOBeKa), KbIhbUIOSHA (cloBecHas mepebpaHka amryroB). OHH cTamu
TaKMMH 00pa3liaMy, 4TO MPUBHECIH HOBOE JbIXaHUE B alllyrCKyto mo33uto ['ypbanu.

Cnenyer OTMETUTH, YTO Ca3, C KOTOPbIM MbI CTAJIKHUBAaE€MCs B MPOU3BEACHUSX XaraHu
[upeanu, Huzamu ['sHmpkeBu noctur cBoero anores B 3noce «Aciau u Kepem», B TpOU3BEICHUSX
Amryr I'apuba, Momnet ['aceima, ['ypbanu, Muckun A6nana, [llax Mcmauna Xarau.
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Oranbl 03aH amIyrcKOro MCKycCTBa HaM W3BECTHBI M3 HAay4YHBIX HMCTOYHHMKOB. Hambonee
HarJIIHBIA IPUMEP 3TOr0 BCTpeuaeTcs B uccnenoBanusax Husamu Xanmnosa: «IIpouecc cozganus,
pPa3BUTHSA U COBEPILEHCTBOBAHMS HMCKYCCTBa O3aH-allyl HpOIIeN HECKOJbKO 3TamoB: 1. Dram c
npeBHelmux BpeMeH 10 XII Beka, To ecth 10 »noxu Huzamu. 2. Dtan, kotopbiil HaunHas ¢ XII
ctonetust 1o X VI cToneTus. DTOT 3Tan NposSBUIICS KaK 3Tall 03aH-Toiy3. /laxke Ha 3TOM ATare uMesno
npeuMyiiecTso amryr-cas. 3. Ha srame ¢ XVI Beka 10 Hamieil COBpEMEHHON 30X TOIy3-03aH
MIOJTHOCTBIO OTOIIIEII B CTOPOHY, IOMUHUPOBAT amryr-ca3y [2: 40].

W3 nccnenoBanuii Takke U3BECTHO, YTO MY3bIKAJIbHBII HHCTPYMEHT MO HA3BaHHEM I'OI1y3 ObLI
6onee pa3BuT B cpennue Beka Oosbine yeMm B XII-XIII Bekax, Obl1 UIEHTUYEH ca3y TOTO BPEMEHH.
EctecTBeHHO, YTO €ro 0COOEHHOCTBIO SBISETCS TO, YTO OH paboTaeT ¢ MU3paboM (pPa3HOBHIHOCTh
IUIEKTPa, HUCHOJb3yeMasl AJii UIPbl Ha Psi€ CTPYHHBIX MY3BIKJIbHBIX HHCTPYMEHTOM U s
3alUIbIBAHUS CTPYHBI).

[lo mMHenuto yuenoro-uccienonatenst P.Anuesa: «Kinaccuueckuil nurepaTypHbIi SI3bIK ObLI
CJIO)KHBIM ISl TIOHHMMAaHUS JIIOJeil, KOTOpble MMeNM HadajbHOe oOpazoBaHHe». OAHAKO, 3TOT
JUTEPATypHBIA SI3bIK, KaK $3BIK JIMTEPATYPHBIX, (QUIOCO(PCKUX, PEIUTHO3HBIX, HAYYHbIX,
UCTOPUYECKUX IPOU3BEACHUMN, KOTOPBIE ObLIM CO3aHbI a3epOailPKaHCKUM HApOI0M B CPEHHE BEKa,
ChITpaJl HEMPEB30OMICHHYIO POJIb B CO3JIaHUM HaAlIEW HAIMOHAJIBLHOM KYJIBTYpPhl M €€ Iepeaaye
MOCTIe IYIOIUM ITOKOJIEHUSIM. DTO SBJISIETCS A3BIKOM HCIAMCKOM SMIOXH a3epOaii[ykaHCKOM KYIbTYpHI,
30JI0TOTO BeKa M Hallle OeCIieHHOe HallMOHAIbHOE gocTosHue [1:155].

CnenoBarenbHO, OJHHMM M3 HAIlUX BBIBOJOB SBJISIETCS TO, YTO AlIyrcKas IO33Msl UMEET
UCKJIIOUUTENIbHBIE 3aCiIyTd B Pa3BUTUU M (POPMUPOBAHMM a3epOalPKaHCKOro JIUTEpaTypHO-
XYA0)KECTBEHHOTO s3blKa. Hamr nuTepaTypHbI A3BIK, KOTOPBIA pa3BUBAsICh C(HOPMHUPOBAIICS
Omaromapsi TBopuectBy Momna Kacyma, Illax Mcmawmma Xaram, ['ypbanu, Myxammena DManw,
Canexa lllupanu, lllukecte [lupun, Mosmna Benu Buganu, Mosnet [lanaxa Baruda, noctur cBoero
anoresi B Kjl1accuueckoil nureparype. CII0BO M CTHIIMCTHKA, KOTOPBIE NPUHAJUIEKAT K AlIyTrCKON
11033UH, OKa3aJI1 BIUSHUE Ha 00pa3libl KJIacCUUecKor n033uu. OCOOEHHO CIeAYET TaAKXKE OTMETUTD,
YTO HE KaXKI0MY MacTepy CJI0Ba CYKAECHO Hanucath TajpkHuc. I'ypoanu, A60ac Tydapranisl, Xecte
Kacym, Amryr Anel, Hlemkupnu I'yceitn, Amyr Asneckep co3fajiv camble OpUTMHAIBHBIE 00pa3iibl
Ta/pkHUCA. VIMEHHO 110 TOM NPUYMHE, YTO IIPH KaKJOM YTEHHUH, UCCIICJOBAHNUH, TIOSBIIIOTCS HOBBIE
BBIBO/JIbI, UJIEH, ALIyTCKasl IUTEpaTypa U CBA3aHHbIE C HEH HCCIIEI0BaHUS ABIIIOTCS TAKUMU TEMaMH,
KOTOpbIE BCETJa HAaXOAATCS Ha MOBECTKE JHS Kak (OJBKIOpA, TaK U MUCHMEHHOW JIMTEPATYypBHI.
[Tono6HO TOMY, KaK HEBO3MOXKHO TMPEICTABUTH (OIBKIOP OTAEIBHO OT MHUCbMEHHOW JINTEPATYPHI
WIH, HA000pOT, MUCBMEHHYIO JINTEPATypy OT HapOJHOTO TBOPUYECTBA, MbI MOJIAraeM, 4TO aHAJIN3
allIyTCKOM JIUTEPaTyphbl OTACIHHO OT 00X HE MOXET CYMTATHCS dPPEKTHBHBIM HCCIICTOBAHUEM.
Jlutrepatypusiii namsaTHUK «Knura moero nema Kopkyna» Takke okazan OoJblIO€ BIMSHHUE Ha
pa3BuTHE (OIBKIOPA M MUCBMEHHOW JIUTEPATyphl, KOTOPbIE BOSHUKIIM U PAa3BUBAJIUCH MOCIE HETO.
I'ypbanu Takxe SIBJISJICS TaKMM MacTepOM CJIOBa, KOTOPBIA Kak allyr U HACTaBHMK, ONMpasCs Ha
HapOJHYIO0 MYIpOCTb U o0oramaics 3a C4eT Hero.

I'yp6anu ucnonp3oBasl 00pas3ibl HAPOJHOW JMTEPATyphl TaKkKe B PaziIUuHbIX (popmax. Bo
MEPBBIX BKIIOYMI TOCIOBHIBI M TOMOBOPKHM B CBOE MPOMU3BEAEHHUE, NMPHU YCIOBUU COXPAHEHUS
ObUIOT0, OPUTMHAIBHOIO BapUaHTa, a B HHOM cllyyae 00oraTtuwics 3a c4eT U3MEHEHUs B o0pasiax
HapOJHOW JIUTEPaTyphl, TO €CTh MEHss coaepxaHue. ['ypOaHH, KOTOPBIM MpoIIes MI0J0TBOPHBIN
TBOPYECKUHN IyTh, UMEJI HEOLICHUMBIE 3aCIyI'M B Pa3BUTHM allyrCcKOM JmTeparypsl. Kak most un
TBOPYECKHUM aIlyr, OH CYMTAJICSA OJHUM W3 TAJAHTIMBBIX MAacTEPOB CJIOBA CBOEr0 BPEMEHMU.
HactaBHuKk — Macrep cioBa, KOTOPOMY IIPUBHECS HOBBIM yX B aIIYICKYIO IO33HMI0 YIAlo0Ch
MIPEBPATUTH €T0 B JYXOBHOE TpeOOBAaHUE CBOEI0 HApO/1a TAKKe YMEJIO BOCIOJIB30BaJICS TPAAULIUSIMHU
KJIACCUYECKOI0 JIUTEPATYPHOTO HACJIE U

Takune kauecTBa, Kak 0COOEHHOCTb HAPOHOTO SI3bIKA, ECTECTBEHHOCTh U MPOCTOTA, SIBISIFOTCS
CBOMCTBaMHM MPUCYLIUMHU TaKXke Ul JUBAaHHOTO TBopeHus ['ypOanu. Cinenyer Takke OTMETHUTb, UTO
yepeJoBaHUE TMPO3bl U IMO33UH, KOTOPOE SIBISIETCA TpaJAULMOHHOW (opmMoi azepOailkaHCKOro
repoOUYECKOro M JII0OOBHOTO 3MOCa, MPUBHECIO HAPOJHOCTH emle U B 3moc «['ypOanu». Dmoc
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HauMHAeTcs ¢ o0pasla MyApOro CTHXOTBOPEHHS, KOTOPOE HAa3bIBACTCS «HACTABICHHUEY,
3aBEpPIIAETCS CAMHM DIIOCOM M €TO0 «TyBarranMay (amyrckas necHs, KOTopas UCTIONHSETCS B KOHIIE
310Ca U BOCXBAJIIET HEBECTY). B cooTBeTcTBUU € TBOpUECKO# Tpaauuuen smoca, snoc «I'ypdanm»
TaKXe COCTOUT M3 LIEHHBIX CTPaHUI], 00pa3l0B KOTOpPbIE OTPaXKaloT CyAb0y allyra, IpuMepoB U3
CcTHXOB MacTepa cioBa. Ciemayer oTMeTHTh, 4To 1o ['ypOaHM OBLIO MPOBENEHO MHOTO HAYYHBIX
uccienoBanuii. Cpenu HUX ObLTH pousBeneHus Takxke ["azandapa KaspimoBa, koTopble IpUBIEKIN
Hallle BHUMAaHUE.

W3BecTHO, uTO OmHMM U3 oTpacieil mpodeccopa ['aszandapa KassimoBa, sBusiercs cOop,
W3ydeHHEe W aHaJlM3 TOA3THYECKOro Hacienaws ['ypOaHW, KOTOPBIA CUHMTaeTcs JIeJ0M
azepOaiikaHckoi amryrckoi mos3uu. OH coOpai U MOJATOTOBUI K MeYaTh Npou3BeAeHUs Alyra,
OITyOJTMKOBA UX C OOJBIINM NPEANCIOBUEM U MPUMEUYAHHIMHU KaK Ha POAHOM azepOaiKaHCKOM,
TaK ¥ Ha pycCKOM si3blkax. OH sBisieTcs: aBTopoM Oosiee 10-TH HaydHO-TIONMYJISIPHBIX cTaTeil Anryra:
«Amyr I'ypbanu u ero morunay, «Ceno Hupu (OKusoit) u ['ypbanm», «Tpamuuum ['ypObanm»,
«MacrepctBo ['ypoann», «Ilcenonum ['ypoanny», «I'ypOanu u Xatan» u 1.1. [3: 46].

OO0 amryrax, ChITpaBIINX BaXKHYIO POJb B Pa3BUTHH alIYTCKOTO MCKYCCTBA, BO BCE ATOXH
cllarajguch ObUTUHBI, KOTOPBIE CO BPEMEHEM BIHUTAIMCH B MaMATh. | 'ypOaHu TakxkKe SIBISETCS OJHUM
U3 TaKMX MacTEpOM CJIOBA, K UMEHH, CJIOBY U JMYHOCTH KOTOPOTO cjarajach 00beMUCTast ObUIMHA.
Cy1ecTBYIOT pa3U4Hble BEPCUH 00 3TOM M IPYrHX OBUIMHAX, COTIACHO KOTOPHIM, OBLIMHY alllyTd
CO3/lali MMEHHO B COOTBETCTBMM C COOCTBEHHBIMM HMEHAaMHU, a 3aTeéM OHHU 00pabaThIBasCh,
o0oraiasce, JOCTUTIIM COBEPIICHCTBA. ECTECTBEHHO, UTO OHU SIBJISIIOTCS TEMaMH, KOTOPBIE TOXe
TpeOyroT uccienoBanus. OHAKo, PaBa 3aKJII0YAETCSl B TOM, UTO BKIo4as smnoc «I'ypbanny, BHe
3aBUCHMOCTH OT TOr0 KeM ObLTH co3manbl «Xecte Kacym», «AbOac u ['tonbrszy, «SIXis u anryry,
«3noc Baruda», «Maxmya u ArpKaryin» 1 Ipyrue 310Chl SBISIOTCS HEOOXOJMMBIMU 00pa3liaMy,
KOTOpBIE JIS)KAaT B OCHOBE HAIICH JTUTEPaTypHI.
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Abstract: This article explores the role of culturally authentic contexts in the development of
communicative competence among English language learners. Authentic materials and real-life
situations enhance students’ understanding of cultural and pragmatic norms of communication. The
paper presents theoretical foundations, classroom strategies, and practical suggestions for
implementation in the foreign language classroom.

Key words: Real-life situations, cultural norms, sociolinguistic competence pragmatic
competence, intercultural competence, digital tools in language learning, language and culture
integration, classroom strategies.

Introduction: In recent years, foreign language education has shifted significantly toward
incorporating communicative competence as a central goal. While previous approaches focused
largely on grammatical rules and memorization, modern pedagogy emphasizes meaningful
interaction. Culturally authentic contexts serve as a bridge between classroom learning and real-world
language use, enabling learners to function in diverse communication settings.

Communicative competence involves not only the accurate use of grammar and vocabulary but
also understanding sociolinguistic and pragmatic aspects of communication. It includes knowledge
of when to speak, what to say, how to say it appropriately, and how to interpret cultural cues.
Culturally authentic contexts provide learners with opportunities to experience these features in
action.

Examples of culturally authentic materials include newspaper articles, TV shows, interviews,
podcasts, and informal conversations between native speakers. These materials reflect real usage,
idioms, colloquial expressions, and unspoken cultural norms. Exposure to such resources trains
learners to navigate real communication more effectively.

From a theoretical standpoint, the Communicative Language Teaching (CLT) model supports
the integration of authentic content. CLT encourages interaction in meaningful contexts and fosters
both fluency and accuracy. Similarly, the Task-Based Language Teaching (TBLT) approach focuses
on the use of real-world tasks, which naturally integrate cultural elements and social functions of
language.

According to Vygotsky’s Sociocultural Theory, learning is mediated by tools and social
interaction. Language is not only a means of communication but a tool for thinking and cultural
exchange. Authentic contexts, therefore, serve as cultural tools that help shape the learner’s
understanding of the target language.

Practical application in the classroom may include analyzing culturally relevant texts,
conducting virtual exchanges with native speakers, or simulating real-life situations such as job
interviews, shopping, or ordering food. Teachers can incorporate traditional music, art, and literature
to enhance students’ appreciation of cultural perspectives.

However, the use of culturally authentic contexts also presents challenges. Students may
struggle with fast speech, slang, or unfamiliar references. Teachers must carefully select materials
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based on learners’ proficiency levels and provide adequate scaffolding through pre-teaching
vocabulary and offering background information.

It is also important to assess the cultural readiness of learners. While some may be enthusiastic
about exploring new cultural perspectives, others may find it confusing or intimidating. Educators
must foster a safe environment for discussion, encourage curiosity, and help students develop
intercultural sensitivity.

Digital tools and online platforms offer additional opportunities for accessing authentic content.
Websites like YouTube, news portals, or digital storytelling platforms can be used to bring real-world
language into the classroom. Mobile applications with chat functions can also connect students with
native speakers around the world.

Ultimately, culturally authentic contexts enrich the language learning experience by promoting
both linguistic competence and cultural understanding. They prepare learners for real communication
and provide a meaningful, relevant, and motivating approach to foreign language education.

Conclusion: Incorporating culturally authentic contexts into English language instruction
significantly enhances learners' communicative competence. By engaging with real-life materials and
situations, students not only improve their linguistic accuracy and fluency but also gain a deeper
understanding of the cultural and pragmatic norms that govern communication in the target language.
Approaches such as Communicative Language Teaching (CLT), Task-Based Language Teaching
(TBLT), and Vygotsky’s Sociocultural Theory support the integration of authentic content,
emphasizing interaction and cultural exchange. Although challenges may arise, such as unfamiliar
cultural references or fast-paced speech, these can be addressed through thoughtful material selection
and effective scaffolding. Ultimately, culturally authentic contexts create a more meaningful and
motivating language learning experience, preparing students for real-world communication and
fostering intercultural sensitivity.
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JIMH'BUCTHYECKOE HACJIEAUE XATUBA TABPU3HU

r. al. TAMUAJ1JIN
a. . ¢, HarmonansHast Akanemus Hayk AzepOaiimxana
oTnen apabckoil punonoruu nHCTUTYTa BocTokOoBeneHUS
CTapIUHMK HaAY4YHBIN COTPYAHUK
Azepbaiimxkan, baky

Annomayun. Cmamovsi nOCEAWEHA U3YYEHUIO TUHCBUCTIUYECKO20 HACNeOUsl CPEOHEeBEK0B8020
aszepbatioxcanckozo yuenoeo Xl eexa Xamuba Tabpusu. B eco pabomax «Kumab ma tiyepa’ mun
axupuxu xkama uyepa’ mun assanuxuy, «H'pab anv-Iyp an» u «Taxzub Hcraxu-nv-manmuey
PACCMAMPUBAIOMCST UHMEPECHbLE BONPOCHL APAOCKOU JUHSBUCTIUKU, MAKUe KAK NATUHOPOMUSL,
u ‘pab, xamzosanHvle, HeOOCMAMOYHbLE 2NA20b, OMLALOIbHbIE UMEHA, OBOUCMEEHHOE YUCTIO U M.O.
Bonpocwi paccmampusaemvle cpeOHe8eKo8bIM YUEHbIM aKMYANbHbL U Ce200HS, B8UAY 4e20, U3VUeHue
IMux pabom KpatiHe 8aN’CHO.

Knioueswte cnosa: nuneeucmuxa, apaobckas Kyiemypa, naiunopom, Xamub Tadbpusu, Xl eex,
CcpeoHeseKo6blll azepdaoNCancKull punonoe, 1eKcuKa

B VII Beke B uctopuu 4emoBeYeCTBa MPOU30ILIO COOBITHE, KOPEHHBIM 00pa30M M3MEHHUBIIIEE
HE TOJIBKO UCTOPHUIO BOCTOKA, HO M UCTOPHIO BCEro mMupa. BO3HUKHOBEHHME HClIama, TPETbEU U
MOCJEIHEH MHPOBOM PEIHMIHH, OOYCIOBHIJIO IIOSBICHHE HOBOIO TrocymapcTBa — ApabOckoro
Xamudara. B pe3ynpTaTe 3aBOEBATEIBHON MOJUTHKU apaOCKUX Xaiu(oB TEeppuTOpUU ApaBUU H
3aBOeBaHHBIX MU cTpaH [lepegneii Asuun, CeBepHoit Appuku u [InpeHerickoro moxyocTpoBa cTaiu
€/IMHBIM TOCYAAPCTBOM, B KOTOPOM SI3bIKOM JEJIONPOM3BOICTBA M HAYKH CTall apaOCKHiA S3bIK.

HuTepec kK U3ydeHHIO apaOCKOro s3bIKa, CBA3BIBAIOT C PACIPOCTPAHEHHEM DPEJIUTUU HCIIaM,
OJIHAKO acCOLMUPOBATh BO3HUKHOBEHHE JTMHIBUCTUYECKUX YUEHUH C MEPUOJOM PaclpOCTPAHEHUS
uciama, MIrko roopsi, He mpaBuibHO. Mcnam Obul Hucnocnan B VII Beke, B 3TOT mepuoj Ha
ApaBuiickoM noiayocTpoBe Oblia yxe cpopMupoBaHHas IUIEMEHHAs KyJIbTypa apaboB, KOTopasi He
Obuta 3aduKcHpOBaHa Ha MHUChbME, M OTHOCHIACh K pa3psay YCTHOM mmoa3uu. borarctBo, u
MHOTOTPAaHHOCTh 3TOH KyJbTYypbl COXPAHWJIUCH Oiaronapsi aHTOJOTUSAM JDKAXUIMMCKOW MO33UH,
KOTOpBIe OBUIM co37aHbl mo3aHee. CyIIeCTBOBAaHME HAYKH O CTUXOCIOXEHHH («apyn» WU Ke
«apys3»), OOraTcTBO JIEKCHKH, CTpOTasi CHUCTeMa PH(PMOBKH CTUXOTBOPHBIX IPOU3BEIACHHUN, W
COCTaBNIEHUS Kachll — (PaKTUYECKUN MaTepual, MO3BOJIAIOIINNA HaM TOBOPUTH 00 OMpeaeNeHHOM,
JI0OCTaTOYHO BBICOKOM, KYJIETYPHOM pa3BUTHHU apa0oOB U UX s3bIKa K MOMEHTY HUcrocnanusa Kopana.

HaspiBas 3Ty KynbTypy «apaOckoi», Mbl yMajsieM 3aciIyTd JPYruX 3aBOEBAaHHBIX HAPOJIOB,
IIOCKOJIBKY H3BECTHO, YTO TOCJE apaOCKUX 3aBOEBAHUN NEPCHI, TIOPKH COCTABUIIM UYHCIEHHOE
OOJBLIMHCTBO Cpeu HaceneHus: Apadckoro xanudara. Ho 3To Ha3BaHME HE COBCEM TOYHO OTPaXKaeT
CyTb ATON uBHUIN3aluu. «OOBIKHOBEHHO ATY KYJbTYpPY Ha3bIBalOT apaOCKOM, IOTOMY YTO OPraHOM
YMCTBEHHOM HM3HM JUIsl BCEX HapoAoB xanudaTa ciaenancs apaOCKuUil s3bIK, — OITOMY TOBODSIT:
«apabckoe UCKyccmeoy, «apabckas HayKa» U T. 1.; HO B CYLITHOCTH 3TO ObLIU OOJIbIIIE BCETO OCTATKU
KynbTypbl CacaHHUICKOW M BOOOIE CTApONEPCUICKON (KOTOpast, KaK U3BECTHO, BOCHPUHSIIA TAKKe
MHoroe u3 Uuaun, Accupun, BaBuiona u, onocpenoBanno, us ['perun) [3].

Kak Ob110 3aMeueHo paHee, Bce Hapobl, 00bEAMHEHHBIE B €JUHOE TOCY1apCTBO, BHECIH CBOM
MTOCUJIbHBIN BKJIaJ] B pa3BUTHE KYJIbTYpbl BocToka. A3epOaiiykaHCKKE yueHbIe, TUTePaTOPhl, TOITHI
Hapsiy ¢ NMEPCUACKUMH, TYPELUKUMHU, CPEIHEA3UATCKUMHU, U IPYTUMH JEATEISIMU HaAyKH OCTaBUIIU
HEU3IJIaJUMBIi cliesl B MYCYJIbMaHCKOW KyiabType. OJIHHMM H©3 TepBbIX a3epOallKaHCKUX
npejacTaBUTeNel apaOCKOW JIMHTBUCTHYECKOH Hayku cumtaercss Xatubd Tabpusum (1030 - 1179),
koTopbIit xxun u TBopui B X Beke [10, 286; 4, 22; 9,7].
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Xatub Tabpusu pommics B ropoae Tadpu3 Ha FOre AzepOaiimxana B 1030 r [Tam xe]. Cyns
10 BCEMY, OH MOJIY4YHII peKpacHoe o0pa3oBaHKe B CBOEM POJAHOM ropoje. 31ech Oyayumii pumaomaor
n3ydan apaOCKuil s3bIK, a TaKKe apaOCKyro rpaMMaTuKy. TiiaTenpHbIH aHaIN3 BCEX CPEIHEBEKOBBIX
HCTOYHUKOB, IPUBOJASAIINX CBeeHUS 0 ku3HU X. Tabpusu, K coxaleHuo, oKa3ai, YTO CBEACHHIA O
MOJIOJIBIX TOJIaX YYEHOTO OYEHBb Majio, HO COOpaB 3TH CBEIEHUS, MOKHO TOJIYYUTH OIMPEICICHHOES
MIpeICTaBICHUE O HEM.

B 1tpyne Maxyra amp-XamaBu «wu¥) 48 2a Al ¥ 2l )y, «McKycHOE PYKOBOJCTBO IIO
CBEJICHUSIM 00 W3BECTHBIX JinTepaTopax» (u3BecTHoe kak «Mprran) [10], mpuBeneH wHTEpeCHBIH
(bakT o panHeM niepuoe xu3Hu X. Tadbpuzu.

Oe ol Guads (UGN uall sl Lol 350 0 5 jaedll QUSH ans el 5 1B s 50,8l L S sl L. [10, 286 ]
A Lgie Ul it 3y 5 () Ledaa 5 6 3058l oy (0 S0 () (il

«A6y 3axapuiia am-Tabpusu cosopun: A ysuden pykonucv kuueu «an-ocamxapa» HoOH
Ilypetioa, komopyio A6y Xycetin @anu kynun 3a 5 ounapog y kaou A6y bexpa 6un baouna am-
Tabpusuu npuges ee 6 Tabpus, a s coenan ee KOnuioy.

Tak >xe m3BecTHO, uyTo XaTn® Tabpwu3m, memkoM gomien 0 Maappar an-Hyman, ropoma B
Cupun, 4T00bl KIMETh BO3MOKHOCTh YUUThCS y AOY-b-Aus anb-Maappu [4, 24]. Tlocie cmeptu
Vuurens, X. Tabpusu otnpaBnseTcs B «HaydHoe myremeBcTBre»: Cyp, Jlamack, Eruner. Monomoi
TaOpu3u NoMy4rB 3HAHHA Y JTYYIIErO MBICIUTENS CBOETO BPEMEHH, MOCIe €r0 CMEPTH MPOIOIIKAT
IOCTHTaTh 3HAHMSA: (UKX, HCTOPHS, JIMHTBHCTHKA, XaJMChl. MakyT agb-XamaBu B CBOEM TpYyHe
«Upmman» nepeuncisieT okono 10 M3BECTHBIX YUEHBIX CBOETO BpeMeHU — AOy-nb-KacwsiMm ap-Parru
(ym.450\1058 r.), s13p1K0Be 1 antb-Xacad nOH Pamka non J{axxan (ym. 447/1055 r.) OTKpBLI €My TaliHEBI
apabckoit nexcukorpaduu, murepatypoen A6a-anb-Baxun nbn Amu ubn Omap anb-Acanu anb-
Yk6apu ubn bypxan mojenusics ¢ HUM 3HAHMSIMHM [0 HUCTOPUU JUTEPATypbl U 00 OOBIYAsSX U
tpaguuuax apados u T.1 [10, 286; 4 28-30; 9, 10-12]. TIlocie 3aBepiicHus «00ydeHHS» XaTHO
Tabpusu npubsiBaeT B bargan, rae no ceaeHussM XuHaymaxa HaxuuBaHu MO MPUTTIANICHUIO OT
Huzam anp-Mynbka Bo3riaBuin «kadeapy JHUTEpaTypbl» a Tak ke OuOImoTeky wenpece
«Huzamuitita» [tam xe; 1,24 ].

B 502 rogy (1109 r.) ®u3Hb BBIJAIOLIETOCS YYEHOTO IpEpBajach, U OH C MOYETOM ObLI
OXOpOHeH B kinaabuiie «bad abpas» [10, 287; 4,37; 9, 30].

DTOT y4eHbI, BBIX0Oel u3 A3epOaiikaHa, CTaja aBTOPOM MHOXKECTBA IIPOU3BEICHUI, MHOTHE
U3 KOTOPBIX JIO CErOJHAIIHETO JHS CYHTAIOTCS JYYIIUMH 00pas3llaMu KOMMEHTAaTOPCKON
nestenbHOCTH. bnaromaps mepy Xatuba TaOGpusu, apabckue ucclaeAoBaTeNM MYJUIAT, a TaKXKe
TBOpUecTBa AOy-11b Anst anmb-Maappu, Mon Jlypeiina, A0y Tammama, Mydannana ag-/{adbu umeror
NpEeKpacHble KOMMEHTapHH, Ha OCHOBE KOTOPBIX COBPEMEHHBIE HCCIIENIOBATEeIN apaOCKOn
JTUTEPaTypbl HMEIOT BO3MOKHOCTh U3Yy4aTh 3TU OECIIEHHBIE MPOU3BEACHUS CPEIHEBEKOBON apabCKOit
MIO93HH.

HemanoBaxkHoe 3HaueHWe MMeeT JIMHIBUCTHUYECKoe Hacneawe Xartuba TaOpusw.
CpenneBekoBasi Hayka He WMeNa YETKUX OTPAHMYCHHH 1O OTPacisiM (UIIONIOTHYECKOW HAyKH.
MHorue y4eHble TOro BpeMeHH padoTast HaJ MPOU3BEACHUSIMH HE OIPaHUYHMBAIIMCH TOW WM MHON
00JacThio Hay4HbIX 3HaHUH. CpeTHEBEKOBOE 00YUEHHE Yallle BCETO BEJIOCh B Meipece (IIKoJIax MpH
O6ubIMoTeKax), ¥ OHO CBOJAMIIOCH K YTEHUIO M1 KOMMEHTUPOBaHUIO Tipou3BeneHuil. Cyas 1mo Bcemy,
TpyAbl XaTnOa Tabpu3u SBISIOTCS «3aUCAMU» 3aHITHH.

JIuarsuctudeckoe Hacneane Xatuba Tabpu3u mpeacTaBiIeHo CAeIYIOIUMU TPOU3BEICHUSIMU:
«saill A Sledially («Anp-Myragnuma (u-H-HaxBy») - «KpaTkue CBeAEHHUs MO HaxBy», «LWY) CUS)
(«Kutab anb-Andas») «Kuura cnosy, «o8 <lely  («M‘pab ans-T'ypan») «®aekcus B Kopaney,
« sl B aaly («WJIyMm‘y pu-H-HaxB») «KpaTkoe usnoxenne rpammaruki» (KomMeHTapuii Ha TPy
BeNMUKOro apabckoro sizpikoBena MOH an-/Dxkunnu (932 — 1002)) u 1.1, sABIsOTCS OECLIEHHBIM
HCTOYHHMKOM M0 M3YYCHHIO JIEKCHYECKOr0 cocTaBa apadCKoro si3bika, ero rpammatuku [10, 287; 4,
38-44; 9, 23].

B tpyne Xatu6a Tabpusu «4dsl (e | i WS o jaT e 18 Le Sy, « KnTa6 Ma fiyrpa’ MUH axupuxm
Kkama iiyrpa’ wmuH aBBajquxu» «Kaura o TOM, 4YTrO, C KOHIIAa  YHTaeTCsA
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TaKke, KaKk W C Hayajay pacCMaTpHUBAeTCs OJHAa W3MAJOM3YYCHHBIX MpoOieM — Mpodiema
NaJIMHAPOMOB B apaOCKOM sI3bIKe, CJIOB, KOTOPbIE C Hayalla, ¥ KOHLIA YUTAIOTCS OJMHAKOBO. B 3TOM
pabore Xatub Tabpuzu cobpai c1oBa, COOTBETCTBYIOLINE ITOMY IIPABUILY, U CIEAYS CPEHEBEKOBOM
TpaIUIINH, K&XKI0€ CJIOBO CHAOIMII MPUMEPOM U3 KIACCHUYECKOM TuTepaTypbl wiu xe u3 Kopana [7].

[NanuHAPOMEI B apaOCKOM SI3bIKE — TeMa OYTH HE U3YUYEHHAas!, HO KHUTA, HartMcanHas B X1 Beke
apaOCKUM y4eHbIM, ypokeHIleM AszepOaiiikaHa (Ha3BaHHE IMPOM3BEIEHUS JaeT HaM CMEJIOCTh TaK
Ha3bIBaTh PabOTY, COCTOSIIYIO U3 22 CTPaHMUII), B KOTOPOM cOOpall MAJIMHIPOMBI — CJIOBA KOTOPHIE
CHavyala M C KOHIAa YMTAIOTCA OJMHaKoBo. Xatu® TalOpusu ynopsgoumia cioBa B ai(aBUTHOM
MOPSIIKE M KaX10€ CJIOBO CHAOAMII MPUMEPOM M3 KJIACCHYECKOM 1M0331HU [TaM xe].

[IpousBeneHue ObUIO BBIABICHO Oarojapsi MHUIMATHBE HUPAKCKOro yueHoro ap. Jlxopmxa
KpyrkoBa. OH, mocie TIATeTbHOTO W3YYeHHUS] HEOONBIION PYKOIHCH, XPAHHUBIIEHCS B PYKOIHACH
OBIIO yKa3aHO MMs aBTOpa - ykasaH Maxpita TaGpusu. CornacHo MHeHHIO J[KOpIKa
KpyTtkoBa, 3TO A0KEeH ObITh HUKTO MHOM Kak azepOaixaHckuil yueHnbli Xatub TaOpusu. [locie
BHUMATEJIBHOIO M3y4eHHs HccienoBaresb omnyonukoBan «KHury» B KypHane ¢akyiabTera
«Hayka u nmutepatypa» barmaackoro Yausepcureta» [4,152].

UccnenoBanus Ceiinna MOpaxuma AnsBu, HA OCHOBE KOTOPOM MBI M3y4ald 3TOT TPy XaTuba
Tabpu3u, KoTOpas HayMHAETCA C KpaTKoW Owmorpadum TaOpHU3CKOrO YYEHOTO, TJI€ BBICOKO
olLieHUBaeTcs ero TBopyectso. Celing MOpaxum AnsiBU Tak MUIIET O HAILIEM COOTEYECTBEHHHKE:

[7, 1]Wl o dan (IS 50 V) g4l 5 saill 8 4] aaf <

On Obin 00HUM U3 8e0YWUX 8 epAMMAMUKe, A3bIKe, Jumepamype, s6usisich UCUHHO OeCCnOpHbIM
asmopumemom 8 5moti oonacmu.
[Mocne 6uorpaduueckux nanuwix, Ceitna Mopaxum AnsBu mumieT

Cog o U pe colanl o Mgl (e T LS o AT cpa 3 e 1 — il el o) — bl 13 8 5SI3  ilraey L)
[7, 3Jcrind dily 5 — Gld (b anmall

«3amem, s ¢ noszgonenus Annaxa, ynoMuHaro ciosed, 8 npeocmagieHHou KHuse noo Ha3eanuem
«To, umo, ¢ Kowya uumaemcsi makxice, KaKk u ¢ Hauaua», 2oe (OH) NOCMPOUN Cl08A 8
angasumnom nopsoke, npu dmom ynosas Ha Annaxa (¢ 60xbert momoutsio - I'.I".)».

Xartub Tabpusu oxI HEOOIBIINMHA 3aroJI0BKaMu =
..» «bykBa ...» TPHBOAMT CJIOBAa - TATUHIPOMBIL, KAKIBIA MpHUMEp, KaK yxKe
YIIOMUHAJIOCH BBIIIE OH TOJAKPEIISUT MPUMEPAaMH KIaCCHUYECKOI apaOCKOi MOA3UH WK Ke asiTaMu
u3 Kopana. B cBoeM mpou3BeneHHH OH NPUBOJWT clenywolme cioBa <L - dgepsy, enasa,
pasoen, <5 - mecay 6 konmckom kanenoape, 3 — nous u m.o [7].

B npoussenenun «O&) <l el «Mpab6 an-I'yp’am», «Mpa6 (Pnekcus) B Kopane»
MOCBSIIIEHHOE TeMe (hJIeKCHU B apaOCKoOM si3blke, B yacTHOCTH B Kopane. Dto mpoussenenue X.
Tabpmsu B 60-70-xromax mpoIIIOro CTOJNETHS, BO BpeMs HamucaHus MoHorpadpuu M.
Maxmy0BbIM ObLIO U3BECTHO TOJIBKO Onmaromaps Oonee paHHUM
uccienosatenssM  TBopuectBa  X.  TaOpusu, pabGore MOH  Xamnukana,  KOTOpPBIH
IUILET, YTO MPOU3BEJCHHE NpeACTaBiIeHO B uyeThlpex uacTsaxX. K. Bpokkenbman oTMedaer, yTo
pYKOIHUCH 3TO# KHUTH Xpanutcs B [lapuxke [4,42; 6,205; 5, 321].

UccnenoBanue Hacnenuss X. TaOpu3u oyeHb aKTyallbHO B apaOCKMX CTpaHax, U €ro TpyJbl
9acTO CTAHOBATCS OOBEKTaMH HAy4YHBIX H3BICKaHWH. bmaromaps TakuM BHIHBIM YYEHBIM Kak
®daxpammun T'aGaspa, Maxita Mypan, KOTOpble OCHOBBHIBASACH HA COXPAHHBIIMECS JK3EMILISAPHI
pyKoONHCel TPYAOB, COCTaBHIM KPUTUYECKHE TEKCTBI, YTO JaJl0 BO3MOXXKHOCTH HCCIIETOBATEISIM
O3HAaKOMHUThC ¢ TBopuecTBoM XatnOa Tabpusu [8; 9]. B pesynmprare mx HeycTaHHOrO TpyAa
PYKOTIIHCH €T0 TPYAOB NYyOJWKYIOTCS, W THPKUPYIOTCS MHOTOYUCICHHBIMH H3/IaTEITECTBAMH.
CerogHsa MOXHO 03HAaKOMHUThCS ¢ TpyaoMm «UW‘pab an-I'yp’an». Ilewatnas Bepcust KHUTH ObLia
omybnukoBaHa B Kaupe B 2004 rony, nccienoBaHue 3TOro Tpyja ObLIO MPOBEIEHO Mpodeccopom
Maxpita Mypasom [9].
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Tpyn X. Taopusu «Tax3ud MHcaaxu-J-MaHTBIr» SBISETCI KOMMEHTapHeM Ha TPy
u3BecTHOro JuHrBucta MOH ac Cukkuta «Mcinax anb-ManThir Tpyn uOH ac-CUKkuTa «hiall =Saly
(«Mcnax amp-MaHTUT» - «YJIy4llI€HHE pedHr») - OJHO W3 CaMbIX MOMYJSIPHBIX NPOU3BEIACHUHN B
apaOcKoii si3pIKOBeqUecKoil Hayke [4, 150-151].

B stom Tpyzne O6bu1 coOpaH Bech JIEKCHYECKUI COCTaB apaOCKOTO S3bIKa TOTO BPEMEHH, CIIOBA
ObUTH 0OBEMHEHBI TI0 KOPHEBOMY H IO JIEKCHKOJIOrMYecKoMy npuHIumy. Cienyst cpelHeBeKOBOM
TpaJMILINH, JIEKCUKOrpad MOAKPEIUISET CBOM YTBEP)KACHHS CChUIKAMHM Ha M3BECTHBIX B TO BpeMs
aBTOpoB: FOHuc nOH Xabub, Kucam, ®apa, AOy VYo6eiina. OH Takxke NPUBOAUT MPUMEPHI M3
KJIACCHYECKOW 1M0331UH, B YACTHOCTH, U3 CTHXOB alb-AcMmau, anb-Ama, 3y-Pymma, ap-Pamxka3s [8].

Bo Bpemst yueObl y 3HaMEHHUTOT0 «cienua» X. TaOpu3u BMecTe CO CBOUM YUUTEJIEM MpoYel
MHOI'O0 M3BECTHBIX TPYNOB Kak camoro an-Ma‘appu, Tak W Jpyrux aBTOpoB. B wacTHOCTH,
BBILICYITOMSHYTHIM TpakTaT HOH ac-CUKKHMTa OH M3ydal ¢ ajab-Ma‘appu, 00 3TOM CBUAETEIbCTBYET
ciny4alt, npeactaBieHubii B kaure b. S, lluadap «AOy-nmp-Anst an-Maappu»: «...10 HAcC JOILIO
mo6onbITHOE 3aMevanue aT-Tubpusu. OgHax bl oH unTain ¢ AOy-1-AJsl pyKOBOJCTBO IO JIOTHKE U
putoprike «lcrnpaBieHne JOTHKW», aBTOPOM KoToporo Obu1 yueHslit MIoH ac-Cuxkut (803 — 859).
AT-Tubpusu TOTOBMIJI TOr/la KOMMEHTapuil K 3TOMY COUYMHEHMIO». BO BpeMs 4YTEHUS KHHUTH
«Vayunreaue peun» «@hiall =Sualy oHn 00HAPYKHMIM MHOXKECTBO IIOBTOPOB M HETOYHOCTEM [2, 72].
Briocnencteun X. TaOpus3u B KOHIIE CBOEH KM3HM BHOBH OOpallaeTcss K 3TOMY TPYAY, 1a0bl
oTpenakTupoBarth ero [4, 151].

CrnoBa B kHure ObUIM OOBEIMHEHBI MO KOPHEBOMY U MO JIEKCHKOJIOIMYECKOMY IMPHHLUIY.
Crnenys cpeaHEBEKOBOM TpajMLIUH, JIEKCUKOrpad MOAKPEIIsieT CBOM YTBEP)KAECHUS CChUIKAMHU Ha
M3BECTHBIX B TO BpeMs aBTopoB: FOHuc Oun Xa6ub, Kucau, ®apa, Ady Yoeiina. OH Takxe NPUBOAUT
IIPUMEPBI U3 KJIACCUYECKOM MO33UH, B YACTHOCTH, U3 CTUXOB aib-AcMau, anpAnia, 3y-Pymma, ap-
Pakas. B kaxol riaBe KHUTM paccMaTpuUBaeTCsl OJIHA T'paMMaThueckas mpobiieMa, Harpumep,
IIPaBUJIbHBIE, XaM30BaHHbIE, ClIa0ble, IYCThIC KOPHU, U CJI0Ba, 00pa30BaHHBIE OT HUX; OTIJIArOJIbHbIE
MMeHa, 00pa30BaHHbIC ¢ MOMOIIBIO ¢ [8].

Tpyn «Tax3ub Mcnaxu-np-MaHTUD» SBISETCS UCKIFOYUTENBHBIM JIMHTBUCTUUECKUM TPYIOM
cpeaHeBeKoBoi apabuctuku. Ka3anoch Obl, 3TOT TpaKTaT SBISETCS KOMMEHTApHEM, HAIMCAaHHBIM
Xatu6bom Tabpusm Ha nexcukosormueckuii Tpyn MOH Cukkurta. Tem He MEeHee MOXXHO CMEJIO
yTBEPXKIaTh, YTO 3TO CAMOCTOSTENIbHOE MccieaoBanue. B nanHOi paboTe y4eHBIH BBICTYIWI Kak
TalaHTJIMBBIA Quitonor. KoOMMEHTUPYs 3TOT TPy, OH IPOAEMOHCTPUPOBAJ PA3HOCTOPOHHUE 3HAHUS
HE TOJILKO B apaOCKOW IMHTBUCTHKE, HO U B INTEPATYPOBEICHUH, a TAKXKe TITyOOKHEe TTO3HAHUS ObITa
apaboB, X KyJIbTYpPbl U HICTOPHUH.

Bce Bhienepeunciiennble npousBeneHus Xaruba Tabpusu SBISIOTCS HUCKIIOUNUTEIbHBIMU
TpyZAaMu, U3y4eHHEe KOTOPBIX 00OraiaeT He TOJNBKO 3HAaHUS B 00JacTU CPeJHEBEKOBOW apaOCKOi
JIMHTBUCTHUKH, HO TaKXX€ U OTKPHIBAET MHOTI'OYMCIIEHHBIE BONPOCH! JJIsi CPAaBHUTEIBHOIO aHAJIN3a
JUHTBUCTUYECKUX €JUHMIl BO MHOTHX S3bIKaX, KOTOpbIE 3aUMCTBOBAJIM apaOCKyl0 JIEKCHKY.
Bonpocs! nanuHapoMoB 1 u‘paba B apaOCKOM SI3bIKE TAK K€ HYXKAAIOTCS B CEPbE3HOM U3YUYEHUU KaK
Ha Martepuaie TpynoB Xatubda TaOpu3u, Tak 1 Ha OCHOBE COBPEMEHHBIX JIMHTBUCTHYECKHUX JIaHHBIX.
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Abstract. In today’s globalized world, communication across cultures has become both
inevitable and essential. Differences in communication styles rooted in cultural norms can lead to
misunderstanding or, conversely, drive innovation and empathy when properly understood. This
article presents a comparative, interdisciplinary analysis of communication styles across diverse
cultural contexts. We examine linguistic, sociological, and psychological frameworks, including
high-context vs. low-context cultures, direct vs. indirect communication, power dynamics, and non-
verbal expression. Drawing on real-world case studies and foundational theories, we aim to provide
professionals with the analytical tools needed to navigate intercultural interactions more effectively.

1. Introduction

Culture shapes not only what we say but how we say it, how we listen, and how we interpret
the messages of others. Communication is a culturally constructed system, influenced by historical,
social, and environmental factors. As businesses expand globally and digital communication breaks
down physical borders, understanding how different cultures communicate is no longer a luxury —
it's a necessity.

2. Theoretical Framework

2.1 Hall’s High-Context vs. Low-Context Cultures (Dr. Elena Matsumoto)

Edward T. Hall’s seminal work on contexting is a cornerstone of intercultural communication.

High-context cultures (e.g., Japan, Brazil, Arab nations): Communication is implicit, relying
heavily on non-verbal cues, shared experiences, and unspoken rules. The message is often “between
the lines.”

Low-context cultures (e.g., Germany, the U.S., Scandinavia): Communication is explicit and
direct. Messages are conveyed through precise language and clear structure.

Application: In business negotiations, a Japanese partner may hesitate to directly say “no,”
while a German colleague may interpret this hesitation as uncertainty rather than polite refusal.

2.2 Hofstede’s Cultural Dimensions (Prof. Michael Brandt)

Geert Hofstede identified six dimensions of culture that directly impact communication:

Power Distance: High (e.g., Malaysia) vs. Low (e.g., Denmark) determines formality in
communication.

Individualism vs. Collectivism: Influences whether people prioritize self-expression or group
harmony.

Uncertainty Avoidance: Affects comfort with ambiguity in speech.

Masculinity vs. Femininity, Long-Term Orientation, Indulgence: Also play roles in how
messages are crafted and received.

Insight: Cultures high in uncertainty avoidance (e.g., Greece) often use more structured and
cautious language, while low-uncertainty cultures (e.g., Singapore) may be more open to ambiguity
and improvisation.

3. Direct vs. Indirect Communication Styles (Dr. Laila Rahman)
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3.1 Direct Communication

Typical of Western cultures such as the U.S., Germany, and Australia. It values honesty, clarity,
and efficiency. Saying exactly what one means is seen as respectful.

3.2 Indirect Communication

Common in East Asian, South Asian, and many African cultures. It prioritizes harmony and
face-saving. Meaning is often conveyed through implication, silence, or storytelling.

Example: In India, a statement like “I’ll try my best” may be a polite refusal, whereas a Western
listener might interpret it as a commitment.

4. Non-Verbal Communication Across Cultures

4.1 Gestures and Body Language

Thumbs up: Positive in the West; offensive in parts of the Middle East.

Nodding: Means “yes” in most cultures but “no” in Bulgaria.

4.2 Eye Contact

In the U.S. or France: Shows confidence and honesty.

In Japan or Nigeria: Prolonged eye contact can be seen as aggressive or disrespectful.

4.3 Silence

In Finland and Japan, silence is a sign of thoughtfulness and respect.

In the U.S. or Italy, it might be seen as awkward or uncomfortable.

5. Case Studies

Case Study 1: Cross-Cultural Team in a Tech Startup (Prof. Brandt)

An American team lead and an Indian developer experienced miscommunication. The
developer repeatedly said “yes” to unrealistic deadlines, out of politeness. The project suffered until
both parties engaged in cultural training, and the team lead adjusted to ask questions that required
specific feedback rather than yes/no answers.

Case Study 2: Healthcare Communication in Multilingual Communities (Dr. Rahman)

In a London hospital, Somali patients were perceived as non-cooperative due to indirect
expressions of pain. After cultural mediation, it became clear that modesty and indirectness were
misinterpreted. Adjusting questioning techniques led to significantly better outcomes.

6. Implications for Global Professionals

6.1 In Business

Cultural intelligence (CQ) is as important as 1Q or EQ. Multinational managers must adapt their
communication strategies based on cultural norms — not just language translation.

6.2 In Education

Educators working with international students should be aware of differing attitudes toward
silence, questioning authority, and collaboration.

6.3 In Diplomacy and Conflict Resolution

The ability to decode indirect communication and use culturally appropriate non-verbal signals
can de-escalate tension and build trust.

7. Conclusion

Communication across cultures is not about speaking more clearly or loudly — it's about
understanding differently. Recognizing and respecting cultural differences in communication styles
is a skill that enhances collaboration, prevents conflict, and builds meaningful international
relationships. Whether you are a manager, teacher, healthcare provider, or diplomat, cultural fluency
is the key to truly effective communication.

REFERENCES

Hall, E.T. (1976). Beyond Culture.

Hofstede, G. (2010). Cultures and Organizations: Software of the Mind.
Ting-Toomey, S. (1999). Communicating Across Cultures.

Gudykunst, W.B. (2004). Bridging Differences: Effective Intergroup Communication.

el el

0 “MexayHapoJHBIA HAyYHO-UCCIefoBaTenbcKui 1eHTp “Endless Light in Science”



Impact Factor: SJIF 2023 - 5.95 ®UJIOJIOTUYECKHUE HAYKHU
2024 - 5.99 PHYLOLOGICAL SCIENCES

DOI 10.24412/2709-1201-2025-312-16-19
VIIK
A CROSS-CULTURAL AND INTERLANGUAGE STUDY OF REQUESTS IN THE
KAZAKH AND ENGLISH LANGUAGES

ZHUMATAYEV YERKEBULAN
The senior lecturer of the S. Seifullin Kazakh Agrotechnical Research University, Astana,
Kazakhstan

Abstract. This paper provides some (more) insights into cross-cultural variation in speech act
realization by analyzing English, Kazakh, Chinese and other languages requests. It aims to shows
that the relationship between indirectness and politeness is interpreted differently across cultures.
Hence, the analysis focuses on the difference between direct requests, which have been said to play
a central role in English and Kazakh, and conventionally indirect requests, which are the most
frequent request type in English and Kazakh. It further shows that the examined languages exhibit
culture-specific preferences for syntactic and lexical down-graders modifying the illocutionary force
of the request and, thus, reducing the threat to the hearer’s face.

The requests analyzed in this study have been elicited by means of a discourse completion task
and constitute responses to a scenario frequently used in previous request studies, so that the results
can be compared with those established for other languages. The strong agreement among languages
on the use of conventional indirectness in this scenario allows for testing the restricted applicability
of interrogative constructions claimed for the two Slavic languages.

Keywords: requests, DCT, indirectness, Politeness; East-West divide; (In)directness; Chinese;
Japanese; American English

One of the actual themes in the field of request is comparison DCT and naturally occurring
requests. As Maria Economidou-Kogetsidis (Maria Economidou-Kogetsidis, 2013) investigates since
the first extensive and systematic use of the written discourse completion test (henceforth WDCT) in
the Cross- Cultural speech act realization projects (CCSARP) (Blum-Kulka, 1982; Blum-Kulka et al.,
1989a), the DCT (written and oral) has been used to gather and compare data in the majority of
empirical studies in pragmatics research (e.g. Blum- Kulka and Olshtain, 1984, 1986; Fearch and
Kasper, 1989; Van Mulken, 1996; Lee, 2005; Woodfield, 2006; Bataineh and Bataineh, 2006; Dalmau
and Gotor, 2007; Economidou-Kogetsidis, 2008, 2009; Woodfield and Economidou-Kogetsidis, 2010,
to mention but a few). This has been primarily because of the administrative advantages of DCTs
(especially WDCTs) which enable researchersto easily collect a large amount of data while controlling
the social/situational variables involved in each situation tested. Yet, despite its widespread use, the
WDCT has also been the most criticized elicitation instrument in cross-cultural and interlanguage
pragmatics with the main criticisms being related to the WDCT’s inability to capture the features of
spoken language and natural interaction (for a full discussion see section 2.2). These criticisms and
limitations have led many researchers to turn to the use of oral role-plays (Hassall, 1997, 2001, 2003,
2012; Goy et al., 2012; Felix-Brasdefer, 2007b; Otcu and Zeyrek, 2008; Economidou-Kogetsidis,
2012; Woodfield, 2012), which, if administered with care, have been found to yield data which
approximate natural discourse (Kasper, 2000). If we use natural data it is impossible to use social
characteristics of the informants (e.g. age, ethnic group, socioeconomic status, gender) because of being
unreported and/or unknown. Another characteristic has DCT data. It requires students to read a
written description of a social situation and asks them to write what they would say in that situation
and more related to simulation. Apart from author pays attention to the difference between WDCT
and DCT. Another issue has been the length of the situational prompt and the amount of contextual
information that should be provided while using DCT because pilot-test result showed that
participants need enriched external modification and elaboration than previous types of the most DCT
studiesto date have used. Next thing is difference between DCT and oral, interactive role-plays. The
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author gave Rintell and Mitchell’s (1989) examples which showed that using DCT can be direct,
using less polite language, while in a face to face encounter with another person. . .some subjects are
less comfortable using such direct language. If we want to examine the role of gratitude by native
and non-native speakers of English, the best way is using WDCTs, oral DCTSs, oral role-plays and
naturally occurring examples. Also as author indicates that WDCT responses are shorter and contain a
smaller range of acts, while DCTs seem to be appropriate instruments for discovering what semantic
formulas are frequently used (or expected) in performance of a speech act.

As a data was chosen the current investigation from the social situation used involved an
airline’s call centre where the caller (speaker) rings in order to make a flight reservation or a ‘standard’
situation. The subjects of investigation were British English native speaker students of Anglo-Saxon
origin. The participants of the investigation used: the most direct strategies (bald-on-record
strategies), conventionally indirect strategies, non-conventionally indirect strategies (Hints). At the
end the test results showed such characteristics:

- WDCT requests were found to be more direct compared to natural requests; - Natural requests
included a significantly higher number of direct questions, WDCT requests included primarily want
statements through the use of the ‘I would like/I’d like’ structure.

- It was found that the naturally occurring requests included less syntactic modification than the
WDCT requests.

- While in natural data there was a statistical preference for hearer perspective, within the WDCT
data there was a preference for speaker perspective.

Kazakh language is related to the Turkish language family among Azerbaijani, Turkmen,
Qashqai, Gagauz, and Balkan Gagauz Turkish. Qazakhstan is situated in the central Asia. And if we
want to study the correlation between English and Qazakh language requests, we should know about
East-West divide in pragmatics. As requests divided into East-West the next paper reports an
empirical investigation of Chinese requests using Hill et al’s (1986) methodology. The study has
yielded the following findings. (1) Chinese requests seem to be determined by Brown and Levinson’s
notions of power and distance, as are Japanese and American English requests as reported in Hill et
al., (2) Chinese requests may not be as direct as has been argued in the literature. As the previous
aims were: the first is to see if Chinese requests are similar to or different from Japanese requests and
American English requests as reported in Hill et al. (1986), which will yield evidence for or against
Brown and Levinson’s (1987) theory of politeness. Secondly, to find out if Chinese requests are
indeed as direct as has been widely believed in the literature. According to the investigation, first, the
Chinese respondents used a smaller number of request expressions than their American counterparts.
Secondly, while American English seems to favor one particular expression---May | borrow your
pen?---among the most careful expressions, Chinese subjects appear not to have a clear favorite. The
third difference one observes comparing, which indicates that respondents seldom if ever use
““careful’’ request expressions with ‘‘uninhibited’’ categories of people. One similarity: all of the
most frequently used expressions of the Chinese respondents also include Can in the head act (Blum-
Kulka and Olshtain, 1984), which has more than one form in Chinese (&€ neng, ar&t keyi). They differ
only in the moves that occur before the head act (e.g. I'm sorry for interrupting. . .. Do you have a
pen. . .. [ don’t have a pen. . . My pen is broken. . ..).

This study has yielded similarities as well as differences. The authors have different meaning
about Japanese politeness explaining that since Western politeness is seen as a means to avoid
imposition and the apparent imposing expression yoroshiku onegaishimasu is used as a politeness
token in Japanese, Japanese politeness has to be different from Western politeness. There has been
evidence that negative face is just as valid in Japanese as it is in Western cultures---that Japanese
speakers are found to use euphemisms, hedging, questioning, and apologizing to signal their respect
for the hearer’s territory and that negative face considerations ‘‘constrain the use of desideratives,
emotive/affective terms, the expression of the speaker’s intentions, or questions on the hearer’s skills
and abilities’” (Pizziconi, 2003:1479). Even Gu (1990) and Mao (1994) explained Chinese politeness
by four maxims. If Chinese requests are just as sensitive to Brown and Levinson’s P, D, and R and
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just as indirect as requests in Western cultures, they once again find evidence that East and West may
not be as different as believed by those holding the Different Position in the East-West debate. It was
found that Chinese are more similar to Americans than they are to the Japanese---that they, too,
perceive less difference in the degree of politeness. At the end it was clarified that: First, Chinese
requests are found to be similar to American and Japanese requests. Second, Chinese speakers, as do
Japanese and American speakers, request according to their judgment of Brown and Levinson’s
notions of power and distance. Third, the data in this study does not support the claim that Chinese
requests are typically direct. On the contrary, they are found to be just as indirect as American English
and indirection is rather closely related to speaker’s effort to mitigate the face threat of the act of
requesting.

Our aim is to study gazakh students’ requests during a stay abroad. And the next theme is
connected with it. As the authors wrote measuring pragmatic competence is a methodologically
difficult endeavour, but is of great importance to contexts like stays abroad, which are conducive to
changes in pragmatic abilities. It was proposed a mixed-method approach to this issue, using
functional speech act analysis alongside a newly developed method for lexical analysis. Both methods
are used to evaluate the development of pragmatic competence in German high-school students before
and after a 10-month stay in Canada, with corresponding Canadian native speaker data for direct
comparison. Authors agree that a reliable assessment of learner performance can only be achieved by
either comparison with parallel native speaker data or by testing learner performance in large-scale
perception studies involving a sizeable number of native speakers. The two levels of abstraction
considered here are henceforth referred to as the functional level (analyses focus on the strategies
speakers select to achieve communicative goals) and the formal level the formal analysis employed
in this paper considers the lemmas used for realising the request in question, and does not take
syntactic patterns into account), the latter in this case instantiated by the lexical material used in a
given utterance. Before authors put these two questions:

1) Can the occurrence and frequency of functional features be utilised as an indicator of
pragmatic competence? In other words, do the functional features found in the learner utterances
before and after the SA show any convergence towards the native speaker utterances, suggesting an
increase in pragmatic competence?

2. In a similar fashion, is the lexical material used by the NNS for realising requests more
similar to the native speaker requests after the SA than before, indicating gains in pragmatic
competence? And as data collection instrument was used the Questionnaire on English Usage (QEU),
a written mixed-task multi-focus questionnaire which has been used to compare a number of first,
second and foreign language varieties of English such as American, Canadian, English, Irish and
Namibian English, because the QEU elicits a range of interactional and non-interactional pragmatic
phenomena, including requests. The scenario used for that study was a Written Discourse Completion
Task (WDCT). They have compared two methods for measuring pragmatic competence by applying
them to the case of a sojourn abroad, comparing the requests produced by German high-school
students before and after their SA with a com-parable NS group. The results show that both methods
have particular strengths for their individual applications relative to the research question and focus
of the data analysis.

When we do request, how do we use it? Which one direct or indirect requests? Nicolas
Ruytenbeek studied this theme, especially:

- assumes that there are situations where the conventionalized IR (1) and the imperative (2) are
two plausible alternative ways to perform one;

- argue that, for standard RT, the “request” assumptions communicated by conventionalized
Can you VP?

- shows why, according to RT, extra inferential steps are predicted for conventionalized IRs.

- argues that, all other things being equal, in a situation where a speaker performs the act of
requesting, both an imperative stimulus and a conventionalized IR expression can achieve maximal
relevance because the latter do not increase the processing costs relative to imperatives.

0 “MexayHapoJHBIA HAyYHO-UCCIefoBaTenbcKui 1eHTp “Endless Light in Science”



Impact Factor: SJIF 2023 - 5.95 ®UJIOJIOTUYECKHUE HAYKHU
2024 - 5.99 PHYLOLOGICAL SCIENCES

In the relevance-theoretic framework, maximal relevance is achieved when processing effort is
minimized and cognitive effects are maximized. In line with the presumption of optimal relevance,
the addressee (A) of an utterance not only assumes that the speaker (S)'s utterance is relevant enough
for it to be worth processing: he expects S to choose an utterance that is the most relevant one
compatible with her preferences and her abilities. A detailed analysis of the request forms indicates
that the French equivalent of conventionalized Could you VVP? (Pourriez-vous VP?) requests were no
more frequent in the higher-status condition than in the equal-status condition. Instead of increasing
the politeness of their message with Could you VP? when they addressed a higher-status person, the
participants used specific linguistic devices, such as formal greetings and polite V-forms of address.
If ability interrogatives Can you VP? are frequently used in the performance of requests in British
and American English con-versations, this preference is best accounted for in terms of speakers' desire
to avoid being perceived as impolite. As it’s said recent experimental evidence indicated that, in some
situations, this extra inferential work does not translate into extra processing costs, which points to
the facilitative role that pragmatic routines play in IRs understanding. This implies that both Can you
VP? and imperative stimuli can achieve maximal relevance in the performance of requests. While
politeness effects can, in theory, be triggered by conventionalized indirect expressions, the sort of
politeness associated with these expressions generally goes unnoticed, and it is, therefore, unlikely
that they communicate politeness as an extra cognitive effect. However, IRs requests differ from
imperative requests in the sense that the former match speakers' preferences more than imperatives
do: they enable them to avoid being perceived as impolite. As a consequence, unlike the imperative
sentence-type, uttering the conventionalized Can you VP? can be optimally relevant for the
performance of requests in many situations.

The requests in gazaq language are used differently, especially they are connected with
literature. And one who studied this theme in our days is Asylbek Meyrbekov (2018). His Phd.thesis
work «Teaching requests in gazaq language using communicative aspects» is gives more information.

The results of the present study show that in all examined languages requests can be realized
at different levels of directness and their illocutionary force can be downgraded by means of internal
(syntactic and lexical) and external modification. Cross-cultural differences have been mainly
established at the level of substrategies, their linguistic realizations, restrictions on their applicability
and, consequently, the frequencies with which they were used.
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Annomauusn. B cospemenHom obpasosanuu uckyccmeenmnulil unmeniekm (MH) cmanosumcs
I heKkmusHvIM UHCMPYMEHMOM 0 00yueHuss anenutickomy sazvlky. OH noseonsem co30a8amb
NepcoHanu3upoO8aHuvle 00paA308amenvbhble MpAeKmopuu, 00ecneyusdas yuawumcs aoanmueHyio
N000EPICKY U 0OPAMHYIO C643b 8 pedcume peaibHo20 epemeHnu. Hcnonvsosanue MU cnocobcmeyem
NOBbIUEHUI0 MOMUBAYUY, OOCMYNHOCIU Y4eOHbIX MAMEPUANo8 U PA38UMUI0 A3bIKOBbIX HABLIKOS C
NOMOWBIO UHMEPAKMUBHBIX mexHono2ull. Bmecme ¢ mem, npumenenue MU mpebyem yugpposoii
2PAMOMHOCINU U OCOZHAHUSL BO3MOJICHBIX IMUYECKUX U MEXHUYECKUX ocpanudenull. Tema akmyanvha
8 KOHmeKkcme yugposuzayuu 00pazosanus u OmMKpsleaenm Hoeble NepcneKkmussl 0jis npenooasaHus
UHOCMPAHHBIX SA3bIKOS.

Knrouesvie cnoea: Vckyccmeenmnviii unmeniekm, yugpogvie mexuoniocuu, 0opamuas cesso,
obyuenue, aneIUUCKUL A3bIK, A0ANMUBHOE 00yYeHUe, A3bIKOBble NPULONCEHUS, MOOUIbHOE 00YyYeHuUe.

Abstract. In modern education, artificial intelligence (Al) is becoming an effective tool for
learning the English language. It enables the creation of personalized learning paths, providing
students with adaptive support and real-time feedback. The use of Al enhances motivation,
accessibility of learning materials, and the development of language skills through interactive
technologies. At the same time, implementing Al requires digital literacy and awareness of potential
ethical and technical limitations. This topic is highly relevant in the context of educational
digitalization and opens new perspectives for foreign language teaching.

Key words: Artificial intelligence, digital technologies, feedback, learning, English language,
adaptive learning, language applications, mobile learning.

CoBpeMeHHOE OO0IIECTBO IMEPEKHMBACT CTPEMUTEIBHOE Pa3BUTHE IMUPPOBBIX TEXHOJIOTHMA, B
LIEHTPE KOTOPOTo HaXoAUTCs ucKyccTBeHHbIN nHTenekT (MW). Onnoit u3 cdep, rne M1 naxonut Bcé
OoJsiee MIMPOKOE NMPUMEHEHHE, SIBISETCS OOpa30BaHUE, B YACTHOCTH — OOyYEHHE WHOCTPAHHBIM
s3bIKaM. AHIJIMICKUH A3BIK, KaK MEXKTYHapOIHbIH A3bIK 00ILIEHNS, HAyKU U OM3HEca, 0COOEHHO 4acTo
CTaHOBHUTCSI 0OBEKTOM MOA00HBIX MHHOBaIMH. Mcnonb3oBanue MU mo3BomnseT nepcoHamTu3upoBaTh
nporecc OOydeHHsI, TMOBBICUTH €ro A()(EKTHBHOCTh M CHEIATh €ro JOCTYIMHBIM Ui IIHPOKOH
ayJIUTOPHH.

Lenpto naHHOW CTaThbM SBISIETCS HM3YYEHHE COBPEMEHHBIX TEXHOJOTHH MCIIOIB30BAHUS
HCKYCCTBEHHOTO MHTEJUIEKTa B Mpoliecce 00ydeHHs aHTIIMICKOMY SI3bIKYy, aHaJIW3 HMX JOCTOMHCTB,
HEJIOCTATKOB U MEPCIIEKTUB TATLHEHUIIIETO pa3BUTHSI.

HcnonkzoBanue Helpocereld B 00pa3oBaHMM TOMOTAeT BBIMTH 3a PaMKH CTaHIAPTHBIX
y4eOHBIX TPOTpaMM W HACTPOUTH IMEPCOHAIBHBIE MPOTPAMMBI U CTYACHTOB, YTOOBI CHIIbHEE
BOBJIEYb UX B 00yueHHe. BUpTyanbHble aCCUCTEHTHI YMEIOT PAaclOo3HABaTh KOHTEKCT, aJalTHPOBATh
YPOBEHb CIIO)KHOCTH M TIpeJIaraTh IpaMMaTWYeCKHE WM JIGKCHYECKHE OOBSICHEHHS B PEKHME
pealbHOTO BPEMEHHU.

T'enepayus 1106020 muna KOHmMeHmMa

NN cnocoben MrHoBeHHO 0OpadarbiBaTh OONBIION 00beM WHGOpPMAIMU, U HA €€ OCHOBE
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co3/1aBaTh pa3HoOOpa3Hble yueOHble MaTepuajbl: OT TEKCTOB M NpPE3EHTAlUil 10 BUJCOYPOKOB U
MHTEPAKTUBHBIX CUMYJISILIUMN.

Menosennvlii omeem Ha 60npocyl no baze 3HaAHUL

Korma y cTyneHTOB BO3HMKAIOT BOIIPOCHI B Mpolecce OOy4eHHus, OXUAaHHWE OTBETa OT
MperoaBaresisi MOXKET 3aMeUIUTh rporiecc. M-accucTeHTsl criocoOHBI MTHOBEHHO OTBEYATh HA
mo0ble BOIPOCHI, UCHOJIB3Yysd OOWIMpHBIE 0a3bl 3HaHMM. OOywaromuecss He TEpstoT BpeMs U
npoaospkatoT odydenue ¢ UM B ynoOHOM a1t HUX TEMIIE.

WU - 310 OecnpourphIIHbIA BapHAHT: CTYJCHTHI CUJIbHEE BOBJIECUECHBI B IIPOIIECC OOyUeHHs, a
MIpenoaaBaTesy ObICTPO FeHEPUPYIOT KaueCTBEHHbIE yueOHbIe TporpamMmbl. Kak ciencTBue cTyneHTs
MOJY4aloT HEOOXOJMMbIE HAaBBIKM M NPUMEHSIOT MX B paboTe, a pe3ylprar JOCTUTAeTCs
osicTpee.[Ipumepsr: LingQ, 1Talki, Speakly.

[ToAroToBUTH KPaCOYHYIO MPE3EHTALMIO IIOMOT'YT TaKHe PEeCypChl KaKk canva, gamma, wepic.

Hcnonp3yiiTe NCKYCCTBEHHBIN MHTEJUIEKT JJIs1 TEHEPALMU UIEW U KOHLIENTYaIbHBIX ONMACAHMI:
«Kakue n3o0paxkeHus cieayer 100aBUTh K 3TOMY TEKCTY, 4YTOObl OHU JOTOJHWINA U YDIYOUIH 3Ty
nHpopmaruio?». 3areM co3maiiTe BU3yaldbl MO oOmucaHuio. HelpoceTh 3a HECKOIBKO CEKYH]I
[IPEBPATUT TEKCTOBOE OMMCAHUE B YHUKAJIbHOE N300pa’keHNE B HY)KHOM BaM CTHUIIE.

Co30anue mecmos u npo8epoOUHbIX YNPANCHEHUL

JIro60e 00ydeHune TOMHKHO COPOBOXKAATHCS MPOBEPKOM 3HAHUM. VICKYCCTBEHHBIN MHTEIICKT B
00y4eHHUM NepcoHasla OTIIMYHO CIIPABIISETCS KaK ¢ pa3pabO0TKOM TECTOB C BApHAHTAMU OTBETA, TaK U
C CO3JaHHMEM TBOPYECKUX OTKPBIThIX 3amaHuil. C mnomompo WU MOXHO aBTOMaTH4eCKd
TeHEepHUPOBaTh TECTOBBIE BONPOCHI, NOAOUPAs UX MOJ KOHKPETHBIE TEMbI U YPOBHH CI0KHOCTH.

HcKycCTBEHHBIM HHTEIUIEKT MOXET aHalU3UpoBaTh OrPOMHBIE OOBEMBI JaHHBIX U
UCIIOJIB30BaTh UX U1 penieHus 3aaa4. Ho y 3Toro nomMmoniHyuka ecTb CBOM MUHYCHI:

e Anroputmel UM Xopolm HAacTONbKO, HACKOJIBKO XOpOIUM JIaHHbIE, Ha KOTOPHIX OHHU
oOyuatorcs. Eciiu 9Tu aHHbIe HEOOBEKTHBHBI, PE3YIIBTAThI TAKKE MOT'YT ObITh HEOObEKTUBHBIMH.

* AITOPUTMBI  4acTo OO0ydYaroTCsl Ha Marepualie, 3allldIIeHHOM aBTOPCKUM IpaBOM, H
MOTEHIIMAJIBbHO MOTYT BOCHPOM3BOAMTH 3TOT Marepuai O0e3 Haanuexamed JUIeH3UH WIN
pa3pelieHus.

* MHOTME COTPYTHHKH MOTYT HE HMMETh ONbITa HCHoib3oBaHus MU, u umM HyxHO Oyaer
MOBBICUTH KBaJIM(UKALIMIO B OTHOIIEHUHU TOTO, KaK €ro 3(pQeKTUBHO NCIOIb30BAaTb.

XOTsl MCKYCCTBEHHBIH MHTEJIEKT MOXKET OBITh OECLEHHBIM HMHCTPYMEHTOM Uil OOy4YeHHMS,
OAHMM M3 CaMbIX OOJBUIMX €ro HEIOCTATKOB SIBISETCS YMEHBIICHUE YEJIOBEYECKOIO
B3aMMOJICICTBUS BO BpeMsi oOyueHus. HecMoTpss Ha TO, 4TO HAml MHp CTAHOBHTCS Bce Oonee
IU(PPOBBIM, TOTPEOHOCTH OOIIATHCA U JIAAUTh € IPYTUMHU JIFOJIbMU BCE €I1€ BaXKHA AJI1 HOPMaJIBHOTO
(YHKIMOHUPOBAHHUS.

Jleunur 3MOLMOHAIBHOTO MHTENJIEKTA 3aBUCAT OT HEBBICKA3aHHBIX CUTHAJIOB, TAKMX KaK TOH
u s13bIK Tesa. Celuac MCKYCCTBEHHBIN MHTEIIEKT HE MOYKET MPOYUTATh U BOCIIPUHATH TAKOH HIOAHC.

CuntbiBaHHE COOCTBEHHOIO 3MOLIMOHAJIBHOTO COCTOSHUS MMEET pEeLIarollee 3HaueHHe IJis
TOT0, 4TOOBI UMETh BO3MOXXHOCTH 3P (HEeKTUBHO oOmaThcs U o0ydats ux. [loaromy MU mydmre
HCIIOJIB30BaTh B COUYETAHUU C PEAJBHON YEIIOBEYECKOM NEATENBHOCTBIO, a HE KaK €IUHCTBEHHYIO
3aMeHy NpenojaBaress.

ITpn ucnionb3oBaHKuU B KadecTBe HHCTpyMeHTa MU MOXKeT npeocTaBUTh MHOTO IPAKTUYECKUX
npeumymiecTB. UpesBbruaitHo nomnyisipabiid ”HCTpyMeHT ChatGPT Obut BOCHIPUHST M OTBETCTBEHHO
HCIIOJIb30BaH MHOTMMM, HO JUUIsl MHOTHX JPYIHX s3bIKOBasg Monesb M cTtana mpocTo HHCTpyMEHTOM
JUIsL MOILIEHHUYECTBA C 0OJIe€ PACIIMPEHHBIM CJIOBapHbIM 3amacoM. CTyIeHThl IBITAIOTCS BbIAATH
paboTy, CreHEepUPOBAHHYIO HCKYCCTBEHHBIM MHTEIUIEKTOM, 3a CBOIO COOCTBEHHYIO, HO Y
MIPETIoJIaBaTelIsl BCET/Ia €CTh BOBMOKHOCTh TPOBEPUTH paboTy Ha YHHUKAIBHOCTb.

HckyccTBEHHBIM MHTEIUIEKT B 00pa30BaHUU MMEET KaK MPEUMYLIECTBa, TaK U HEJOCTATKH: C
OIHOHM CTOPOHBI, OH 00ECTIEYNBACT UHIANBUAYAIN3AUI0 00y4YeHHUs, TOCTYIHOCTh 24/7, MOBBIIIAET
MOTHUBAIIMIO  yYalllUXCsl, HPEAOCTaBIsAeT OOBEKTHBHYIO OOpaTHYIO  CBs3b, OTIMYAETCA
MHOTO(YHKIIMOHATBHOCTRIO M JKOHOMHYECKOW A((EKTUBHOCTBIO; C APYroil CTOPOHBI, €ro
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HCIIOJIB30BAaHUE MOYKET CHHKATh KPUTUYECKOE MBIIUICHUE M3-3a OIPAHMYEHHOTO TOHMMAHMS
KOHTEKCTa, YMEHBIICHUSI CaMOCTOSTEIbHOCTH, HEOOXOAUMOCTH LHU(POBOIM IPaMOTHOCTH, a TAKXKe
HaJIMYUs TUYECKUX, IPABOBBIX U TEXHUYECKUX OTPAHUYECHUM.

Mei onaraem, 4To B Omipkaiiniie roasl pa3sutre MM npuBenét k clieayronmm H3MEHEHUSIM B
MIPENOJABAaHUH AaHININKACKOTO SI3bIKA:

- I'myOokass uHTerpamnus c JONOJIHEHHOW peanbHOCThIO (AR): mosBIEHHME WHTEPaKTHBHBIX
SI3BIKOBBIX CLICHAPHEB;

- YinydieHue A3bIKOBBIX MOJEJICH: TOUHOCTh F€HEPALIMHU TEKCTa U IUAJIora BO3PACTET;

- PasBuTHe MyIBTHKYIBTYPHBIX W MHOTOSI3BIYHBIX CHCTEM: YIAYUYIIEHHE MEXKYIBTYPHOTO
B3aUMOJICUCTBUS;

- OwmonmoHanbHbii MM cmocoOHOCTE aganTHpoOBaThCS MO SMOITMOHAIBHOE COCTOSHHE
YYEHHKA.

WU oTkpbIBaeT HOBbIE TOPU3OHTHI B 00YUE€HUN aHITIMMCKOMY SI3BIKY, Jienast ero 0ojiee THOKUM,
JOCTYIIHBIM M IE€PCOHAIM3UPOBaHHBIM. OIHAKO OH JOJKEH paccMaTpuBaThCsl HE KaK 3aMeHa
TPaAULIMOHHOMY OOYYE€HHIO, a KaK MOIIHBIA BCIIOMOrareiabHbli HHCTpyMeHT. HecMmoTps Ha
IpeuMylIecTBa, Hcnoab3oBanue MM B A3bIKOBOM 00pa3oBaHUM BBI3BIBACT ONpE/IEIEHHBIC
MeAArorn4eCcKue TUCKYCCHH.

[Ipy mpaBUIBbHOM MHTErpallMy TEXHOJOTHH B 00pa30oBaTENbHBINA MPOLIECC MOXKHO TOOUTHCA
3HAYUTEJIBHOTO MOBBIIICHUS Ka4eCTBa SI3bIKOBOM MOATOTOBKH. [Ipy 3TOM BayKHO y4YHTHIBATH YPOBEHb
IU(pPOBON KOMIIETEHTHOCTH W COXPAHATh DPOJIb IPErojaBareis Kak [JAaBHOIO KOOpPAMHATOpa
oOyueHus.
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Abstract: This research report explores the role of innovative approaches in enhancing the
effectiveness of foreign language teaching in the 21st century. It examines the pedagogical shift from
traditional grammar-based instruction to communicative, task-based, and content-integrated
methodologies. Emphasis is placed on the integration of technology, authentic materials, project-
based learning, and intercultural competence development.

Key words: Foreign language teaching, innovation, communicative approach, task-based
learning, CLIL, project-based learning, authenticity, digital tools, intercultural competence, learner
motivation

Introduction: In the era of globalization, multilingualism has become a key competency in
both personal and professional spheres. Foreign language education is no longer limited to traditional
academic goals but is seen as a tool for international collaboration, cultural exchange, and access to
global opportunities. In response to these shifting demands, educational institutions and language
instructors are increasingly turning to innovative approaches that aim to enhance the effectiveness of
foreign language teaching. Traditional methods—such as grammar-translation, rote memorization,
and teacher-centered instruction—often fail to reflect the dynamic and interactive nature of real-world
communication. These models prioritize linguistic accuracy at the expense of fluency, spontaneity,
and intercultural competence. In contrast, modern methodologies emphasize learner autonomy,
communicative competence, and contextualized language use. They foster engagement, critical
thinking, and digital literacy—skills essential for navigating the complexities of the 21st century. The
purpose of this report is to analyze how innovative pedagogical approaches, including
Communicative Language Teaching (CLT), Task-Based Language Teaching (TBLT), Content and
Language Integrated Learning (CLIL), Project-Based Learning (PBL), and the use of digital
technologies, contribute to the effectiveness of foreign language instruction. This discussion will be
framed within relevant educational theories and supported by contemporary research, highlighting
both the benefits and challenges associated with the adoption of innovative practices.

2. Shifting Paradigms in Language Education

The transformation of foreign language education is rooted in a broader paradigm shift from
behaviorist to constructivist models of learning. In the behaviorist tradition, language was treated as
a set of habits to be memorized and drilled. However, this approach failed to account for the cognitive,
social, and cultural dimensions of language use. Constructivist theories, particularly those of Piaget,
Vygotsky, and Bruner, emphasize the learner's active role in constructing meaning through interaction
and experience. Language learning, from this perspective, is not the passive absorption of rules but a
socially embedded, cognitively rich process. Innovative methods build upon this foundation by
encouraging students to communicate for real purposes, solve problems, and engage in collaborative
inquiry. According to Vygotsky’s sociocultural theory, learning is most effective when it occurs
within the Zone of Proximal Development (ZPD)—the range between what a learner can do
independently and what they can achieve with guidance. Innovative approaches often involve group
work, peer feedback, and teacher scaffolding, which place learners within this optimal learning zone.

3. Communicative Language Teaching (CLT)
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One of the most established and influential modern methodologies is Communicative Language
Teaching (CLT). CLT emerged in response to the limitations of structuralist and audiolingual
methods, advocating instead for a functional view of language. In CLT, the goal of instruction is
communicative competence, which encompasses not only grammatical accuracy but also the ability
to use language appropriately in diverse social contexts.

Key features of CLT include: Use of authentic materials such as newspapers, advertisements,
and videos; Emphasis on interactional activities like role plays, interviews, and debates; Focus on
fluency and meaning negotiation, rather than perfect accuracy; Inclusion of task-based assessments
over standardized grammar tests. CLT enhances language learning effectiveness by creating a
realistic and motivating learning environment. It empowers learners to express themselves, respond
spontaneously, and adapt their language to different communicative purposes. Research by Richards
and Rodgers (2014) demonstrates that CLT significantly improves learners’ oral proficiency and
confidence when applied consistently and with teacher support.

Technology and Digital Tools in Language Education

Technology has transformed foreign language education by providing learners with
unprecedented access to resources, interaction, and feedback. Digital tools support both formal and
informal learning, offering flexible and personalized experiences. Platforms like Duolingo, Memrise,
and Babbel offer gamified learning environments that reinforce vocabulary and grammar through
repetition and adaptive algorithms. Learning Management Systems (LMS) such as Moodle or Google
Classroom enable teachers to organize content, track progress, and facilitate communication. Video
conferencing tools like Zoom and Microsoft Teams allow for virtual exchanges and remote learning
opportunities, while multimedia creation tools (e.g., Canva, Padlet, Flipgrid) promote learner
creativity and authentic language use. Furthermore, the use of Artificial Intelligence (Al) and Natural
Language Processing (NLP) has expanded possibilities in pronunciation practice, real-time feedback,
and language assessment. These innovations improve learner engagement, self-direction, and
communicative competence in digital environments.

Authenticity and Intercultural Competence

Modern language education places increasing emphasis on authenticity—not only in materials
but also in interaction and cultural understanding. Authentic texts such as news articles, podcasts, and
films expose learners to real language use, including slang, idiomatic expressions, and diverse
registers. More importantly, authentic communication develops intercultural competence. According
to Byram (1997), learners must be able to interpret and respond appropriately to cultural differences.
Innovative approaches promote this through international projects, virtual exchanges, and culture-
based tasks that encourage learners to explore their own and others’ worldviews. Teachers facilitate
reflection on values, behaviors, and communication styles, helping students become not only fluent
speakers but also effective intercultural communicators.

9. Challenges and Opportunities

Despite their potential, innovative approaches face practical challenges in implementation.
These include:

- Lack of access to reliable internet or digital devices;

- Insufficient teacher training in technology use or modern pedagogy;

- Curriculum rigidity and examination-oriented systems;

- Learner anxiety or resistance to unfamiliar methods.

However, these challenges also present opportunities for growth. Schools and universities can
invest in teacher professional development, curriculum redesign, and partnerships with technology
providers. Teachers can begin with small changes—incorporating one project or digital tool at a
time—and gradually transition toward a more innovative classroom culture.

Conclusion: Innovative approaches in foreign language education offer numerous benefits:
increased engagement, real-world communication, cultural competence, and learner autonomy.
Methods such as CLT, TBLT, CLIL, and PBL, enhanced by digital tools and authentic materials,
equip learners with the skills they need in the 21st-century world. To ensure the effectiveness of these
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approaches, educators must be supported through training, collaboration, and access to appropriate
resources. Ultimately, innovation in language teaching is not about abandoning tradition but about
enriching it—integrating theory, technology, and human connection to create meaningful learning
experiences.
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Abstract: The article examines the use of authentic video materials as a tool for enhancing
socio-cultural competence in foreign language learning. This type of competence involves
understanding cultural aspects and communication practices typical of native speakers. In today’s
digital environment, learners have wide access to real-life video content created by native speakers,
which offers valuable exposure to both language and culture. These materials are not only effective
in improving listening, vocabulary, grammar, and speaking skills, but they also increase learners’
motivation and engagement through more interactive and visually stimulating content. The study
highlights that simply watching such videos is not enough—carefully designed tasks and exercises
are essential to ensure that learners process and apply the information meaningfully.

Key words: Socio-cultural competence, video materials, foreign language learning, culture,
cultural aspects.

Socio-cultural competence means knowledge of socio-cultural features of the certain of the
language being studied. That helps improving skills for using verbal and non-verbal communication
with natives of this language. Due to the fact that we live in digital world, learners can use authentic
video materials. They are called authentic because they are made by native speakers. The impact of
these videos is significant because they allow not only understand language form, but also increase
cultural knowledge and competence. Using videos is the essential part of studying process. They are
considered as a useful tool for students’ level of motivation, because they are more entertaining and
in the same time develop several skills. For instance, listening comprehension, grammar acquisition,
vocabulary range and speaking ability of learners. Authentic video materials hold students’ attention,
transmit information in an accessible language, uses their critical thinking and increase their interests.
It helps to know deeply about the culture, customs and traditions of the language being studied.

1. Lev Vygotsky, a prominent Russian psychologist, argued that cognitive development is
deeply rooted in social interaction and cultural context. According to his Sociocultural Theory,
learning begins on an interpsychological level—that is, between individuals through communication
and collaboration—and is later internalized on an intrapsychological level, becoming part of the
learner’s independent cognitive framework. In this view, knowledge is not simply acquired in
isolation but is co-constructed through interaction with more knowledgeable others, such as teachers,
peers, or even through engagement with cultural artifacts and tools, including language, media, and
technology. This perspective positions social and cultural experiences as fundamental to the
development of higher-order thinking and language skills. Authentic video materials—such as films,
interviews, vlogs, and other media created by native speakers—function as powerful cultural tools
that align closely with the principles of Vygotsky’s theory. These materials expose learners to real-
world language use embedded in social and cultural contexts, offering both linguistic input and socio-
cultural models for communication. When used in a guided setting, such as a language classroom,
these videos provide an ideal medium for scaffolding: teachers can pause to explain idiomatic
expressions, highlight cultural references, or facilitate discussions that encourage deeper processing.
Through structured tasks before, during, and after viewing, learners operate within their ZPD—
grappling with new language forms and meanings just beyond their current proficiency level. The
visual and auditory richness of video also supports comprehension by offering multiple modes of
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input, making it easier for learners to make semantic guesses and develop communicative
competence. In this way, authentic videos do more than teach vocabulary or grammar—they foster
the social and cultural immersion necessary for meaningful language development.During the lessons
students develop socio-cultural competence, and using proper exercises is important. Pulat
Amanov(2021) in his work says: “The role of exercises in language teaching is enormous. The
language system is a phenomenon characterized by its versatility, the interdependence of its units in
terms of structural and functional properties”. He suggests some typical exercises - work with new
words and phrases, define the style of word and phrases, grouping words into thematic groups and
others. He uses socio-cultural elements in his tasks - identify words of socio-cultural nature, describe
the equivalents in the native language, identification of social situations, analysis of phrases specific
to the social situation. Watching authentic stories in video format by students will not have a positive
effect on the development of communicative competencies without specially designed tasks
(exercises).

2. It should be noted that watching various authentic video materials is close to the process of
improving listening skills. The basis of listening skills is made up of the following mental
processes:

- listening comprehension (recognition);

- probabilistic forecasting or anticipation (anticipation);

- semantic guesswork;

- informative analysis with the isolation of semantic units;

- speech segmentation;

- synthesis, including interpretation (compression)

In the process of viewing various authentic video materials, students use similar mechanisms
of audio perception. Visual data is added to them. This simplifies the work on information perception,
since students make meaningful guesses much more easily. Thus, the probability of an accurate
understanding of the meaning of what they heard increases significantly. This helps improve students'
listening skills. It becomes much easier for them to return to listening in its "pure” form. There are
certain stages, which are used for implementing video-materials during the lesson. At the preparatory
stage, the formulation of guidelines teacher can use discussing statements before listening, an
assumption (guesses) on new words(title, illustrated material), and finally an analysis of the problems
of the text. At the stage of listening(viewing) the text the following are used: viewing and listening
to the text, a story what exactly was mentioned in it, definition of phrases used in the text without
changes.

Teachers should correctly choose video genres to achieve their learning goals, language
proficiency, and some cultural aspects. The first type is documentaries. They supply information
about cultural and historical event of certain country or nation, issues, traditions and
subcultures.Often these videos can be in the form of interview, which show authentic discourse.
Through them students can understand culture’s values, social structures, historical influences on life,
and political issues. Moreover learners discover new vocabulary. Teachers can use tasks for analyzing
information, trace the historical roots, identify cultural rituals. Interview and blogs is genre that offer
informal language using, everyday life, personal opinions. They give a sense of connecting with a
native speaker and life-style. These type of video is perfect for learning informal language, slang,
idiomatic expressions, collocations, They show non-verbal cues to interact(gestures, emotions,
intonation patterns,accents). They can highlight social etiquette in informal settings and the nuances
of personal disclosure. Tasks for these videos can be analyzing how people express opinions,
comparing daily routines shown in a vlog. News broadcasts and current affairs programs provide
exposure to formal,journalistic language, current events. Learners study vocabulary of politics,
economics, and social commentary and increase their knowledge of this topic. Summarize a news
report, paying attention to specific terminology; compare how the same event is reported in the target
language news versus their native language news; identify formal address forms used by journalists
or politicians. The next type is commercials and advertisement, Even though commercials are short,
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they're packed with cultural clues. They're made to connect with specific groups of people by using
lots of symbols, cultural hints, and persuasive language. Tasks may include the critical examination
of cultural values that are implicitly propagated through advertising content, a focused discourse on
the pragmatic application of humor as a commercial persuasion tactic, the precise identification of
target demographics alongside the analysis of culturally resonant signals utilized for their
engagement, and a comparative analysis of advertising methodologies implemented across disparate
cultural contexts. Music videos is a powerful tool, which offer a powerful blend of auditory and visual
input, often reflecting contemporary youth culture, artistic expression, and social trends. They can be
valuable for exploring fashion, dance styles, urban environments, social gatherings, and prevalent
artistic themes. After watching learners can discuss the symbolism in a music video; analyze the
lyrical content for cultural references or social commentary; compare the fashion or dance styles to
their own culture.

At the stage of skill consolidation: performing exercises (tasks) for the video, applying it to
develop writing and speaking skills. Understanding control can be organized by the teacher in both
native and foreign languages using various video texts or traditional methods . First of all, the
diagnostic criteria for the quality of understanding the content of a foreign language message depend,
in our opinion, on how well the student has managed to realize a communicative attitude or intention.
The student's attitude may be related to a clear understanding of personally significant, basic
information, as well as obtaining information that is important for communication and practical
activities. Thus, tasks (exercises) to check the semantic understanding of the text are of the following
types: a) to understand the content of the viewed material; b) to creatively process the information
received.
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Abstract: The integration of gaming technologies into foreign language education has
transformed how learners were involved with linguistic content. This paper explores diverse
pedagogical methods, comparing multiple platforms and game types, and considers their validity in
enhancing language skills for instance vocabulary procurement, communication, and
grammar.lllustration on above a decade of research and practice, the study underlining the role of
motivation, immersion, and interactivity in game-based learning. Relative analysis of celebrated
tools namely Duolingo, Minecraft, and Mondly VR reveals varied educational influence depending
on age, context, and design.

Key words: Gamification, educational games, immersive technology, learner motivation,
virtual environments

Introduction: Over the past few years, game-based learning (GBL) has become a significant
method in foreign language education, compounding motivation, interactivity, and successful skill
practice. Digital games render authentic language use in worthwhile contexts (Reinders, 2018)
[1].Modern research subsidizing their value. Games create low-stress environments ideal for
learning, especially for speaking and vocabulary retention (Krashen, 2020) [2]. For younger students,
gamified platforms improve attention and language exposure (Yamashita & Wang, 2022) [3]. For
older learners, narrative and strategy-based games develop writing and grammar skills (Li & Lan,
2021) [4].During teaching practice in grades 3, 8, and 10, different games were used depending on
age and purpose—from vocabulary games in primary classes to simulation and storytelling games in
secondary school. These instances demonstrate game integration terminates assistance both
engagement and consequence , if appropriately harmonized with lesson objectives (Sundgvist &
Sylvén, 2016) [5].This paper explores methods of using gaming technologies in language teaching,
supplying classroom-based caseload , comparability, and analysis.

The aim: To analyze present day methods and strategies for integrating gaming technologies
into the teaching and learning of foreign languages and to appraise their effectiveness in various
educational contexts.

Background: The theoretical foundation for using games in language education is anchored in
various entrenched learning theories that explain how and why games facilitate language acquisition.
Constructivist Learning Theory (Piaget, 1952) postulated that learners actively build knowledge
through meaningful experiences; digital games backing this by simulating real-life linguistic
scenarios in which learners are involved with the language semantically . Sociocultural Theory
(Vygotsky, 1978) highlighted the significance of social interaction in language development, which
is promptly supported by multiplayer games and collaborative digital platforms that promote equal
communication and gallows learning. Flow Theory (Csikszentmihalyi, 1990) recommended that
optimal learning occurs when learners are fully immersed in an activity—a state that educational
games are particularly effective at achieving through involvement challenges and instantaneous
feedback. Furthermore, Self-Determination Theory (Deci & Ryan, 1985) emphasized that motivation
is enhanced when learners experience independence, competence, and social connectedness—all key
characteristics of gamified learning environments.

0 “MexayHapoJHBIA HAyYHO-UCCIefoBaTenbcKui 1eHTp “Endless Light in Science”



GUJIOJIOTUYECKHE HAYKH
PHYLOLOGICAL SCIENCES

Impact Factor: SJIF 2023 - 5.95
2024 - 5.99

Experiential studies further validate these theoretical perspectives. For instance, Reinhardt and
Sykes (2014) found that digital gameplay heightened interactional competence and pragmatic
awareness, ancillary the idea that language appeared through socially situated experiences. Likewise,
Peterson (2012) demonstrated that MMORPGs (Massively Multiplayer Online Role-Playing Games)
foster negotiation of meaning and authentic language use, coordinating closely with both
Sociocultural Theory and Flow Theory. Sundqvist and Sylvén (2016) showed that playing English-
language games outside the classroom significantly increased vocabulary acquisition and fluency,
especially among younger learners, strengthening the motivational and experiential benefits
described by Self-Determination and Constructivist frameworks.These theoretical and empirical
foundations emphasize the relevance of various game types examined throughout this paper—from
organized classroom tools like quiz-based games to expansive, indefinite digital worlds. Each type
offers distinct advantages and challenges, yet all furnish an enriched, further interactive language
learning atmosphere embedded in sound pedagogical theory.

Materials and Methods: Below is a comparative table of selected educational gaming
platforms used for teaching foreign languages. These tools were chosen based on actual classroom
application (grades 3, 8, 10), age suitability, and the specific language skills they underpinning. All
platforms are non-commercial and avoid previously mentioned tools including Duolingo, Kahoot,
and Minecraft.

Table 1: Overview of Educational Game Platforms for Foreign Language Learning

Platform Game type Age Focus Level Special case
group | language
Storybird | Creative 8-14 Vocabulary, | Beginner Used with 8th graders to
Storytelling Writing (A2) generate short
descriptive texts based
on themed visuals.
Mondly Immersive 15+ Speaking, Intermediate | Used with 10th grade in
VR Simulation Listening (B2) role-play contexts
(VR) (hotel,
travel),improving oral
fluency.
Twine Interactive 12+ Grammar, Intermediate | Used with 8th and 10th
Text Adventure Syntax, (B1) grades for sentence-
Reading building tasks and
interactive storytelling.
Ba Ba | Visual 6-12 Basic Beginner Used in 3rd grade to
Dum Vocabulary Vocabulary (A1-A2) reinforce image-word
Game associations in early
language exposure.
Wordwall | Teacher- All Mixed Skills | Pre- Used across all grades
Customizable Intermediate | for mini-competitions
Games (B1) and grammar review in
a fun format.
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The model provided illustrates the diversified and adaptable nature of digital games in language
education. Whether through creative storytelling platforms like Storybird or immersive VR
simulations like Mondly, each tool features special benefits in fostering linguistic development.
Games for instance Twine and Wordwall illustrate how interactivity and customization enhance
student motivation and participation, while simpler tools like Ba Ba Dum cater effectively to early
learners. Eventually, mainstream digital games into the language classroom enable traditional
instruction with 21st-century skills, making learning both effective and enjoyable across age groups
and proficiency levels.

Discussion; The capability of game-based language learning is profoundly tied to age-
appropriateness, context, and pedagogical integration. Underpinned both novel research and teaching
practice, several thematic insights emerge:

1. Age-Appropriate Game Design:Younger learners (grade 3) are further responsive to
colorful, visual games like Ba Ba Dum, which allow for vocabulary learning without textual excess.
This reflects Yamashita & Wang’s (2022) assertion that young learners thrive in low-anxiety,
feedback-rich game environments [5].

Older learners (grades 8 and 10), meanwhile, respond by improving narrative depth and
challenge. For instance, Twine lets students train complex grammar by creating branching dialogues.
These tasks encourage syntactic flexibility, as supported by Li & Lan’s (2021) findings on language
structuring through digital storytelling [4].

2. Narratives Enhance Grammar and Writing: Storybird and Twine accommodate learner
creativity, giving grammatical instruction a meaningful narrative frame. In 8th grade, learners
constructed diary entries for fictional characters, while in 10th grade, students generated interactive
job interviews. Reinders (2018) affirms that games boost production quality when learners are
emotionally occupied in storytelling [1].

3. Real-World Simulations and Speaking Practice: Mondly VR placed learners in imitation
environments—a restaurant, airport, or tourist center—assisting them internalize common phrases.
Students signalled increased confidence in oral tasks, especially in grade 10. Krashen (2020) currency
that reducing affective filters through simulated immersion leads to fluency gains [3].

4. Teacher’s Role in Game Implementation: Even the most sophisticated tools require
structured use. For example, Wordwall is solely effective when harmonized with learning
objectives—grammar review, vocabulary assessment, or reading comprehension. This reinforces the
view of Sundqvist & Sylvén (2016), who stress the importance of teacher guidance in maximizing
language gains from games [8].

5. Curriculum Integration and Flexibility: All games examined can be scaffolded into the
curriculum, provided teachers adjust pacing and difficulty. Wordwall permits fast adaptation for any
topic or grade, making it particularly useful for classroom-based projects, quizzes, or revision
competitions.

The aim of this study was to examine effective approaches to integrating gaming technologies
into the foreign language classroom, exploiting recent research and enabling teaching practice in 3rd,
8th, and 10th grades. The findings confirm that when thoughtfully selected and pedagogically framed,
digital games can significantly enhance language learning. They offer more than engagement—they
render structured, context-rich practice that supports all four skills: listening, speaking, reading, and
writing.Practical implementation demonstrate clear benefits: visual games like Ba Ba Dum supported
vocabulary growth in younger learners; interactive storytelling tools like Twine and Storybird
strengthened grammar and narrative skills in middle-school students; and immersive tools like
Mondly VR spurred oral fluency and context-sensitive language in older learners.

However, their effectiveness depends on how considerably the teacher integrates them with
curriculum goals and learner needs.In conclusion, gaming technologies the teacher’s role is central—
choosing appropriate tools, designing regulated tasks, and providing reflective feedback. Future
language education will embrace this hybrid model to meet the necessity of diverse learners in a
digital age
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Conclusion

The present study aimed to analyze effective approaches to integrating gaming technologies
into the foreign language classroom, drawing from both empirical research and real-world teaching
experiences in grades 3, 8, and 10. The results assist the growing body of evidence that game-based
learning (GBL), when pedagogically grounded, increases linguistic consequence by promoting
learner engagement, contextualized practice, and skill integration across age levels.Specifically, the
implementation of platforms for instance Ba Ba Dum, Twine, Storybird, Wordwall, and Mondly VR
ascertained discernible benefits for vocabulary acquisition, grammatical accuracy, creative writing,
and oral fluency. These tools favoured interactive and immersive environments in which learners
might practice language effectively, reinforcing the principles of constructivist and sociocultural
learning theories (Piaget, 1952; Vygotsky, 1978). The success of these applications further
corroborates findings from Reinders (2018), Krashen (2020), and Yamashita & Wang (2022), which
underscore the importance of emotional engagement and low-anxiety environments in second
language acquisition.Nevertheless, the study underlines that the teacher remained central to effective
implementation. Digital games needed to be carefully selected, scaffolded, and adjusted with
curricular goals to safeguard pedagogical cohesiveness and developmental appropriateness.

In conclusion, while gaming technologies should not replace traditional language instruction,
they embellish it by inserting interactive, motivational, and personalized dimensions to the learning
process. As digital tools pursue development , future research should investigate long-term
proficiency consequences, cross-cultural adaptability, and the potential of Al-powered adaptive
games. Ultimately, a hybrid instructional model that blends conventional teaching with game-based
methodologies tabling a promising pathway toward inclusive and effective foreign language
education in the 21st century.
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Xiilasa. Azarbaycanin qorb qapisi Qazax alinmaz qala, qahromanlar vatoni, sairlor maskani
sayilib tarix boyu. Poeziya ruhun qoruyucusu, qiirurn kesikg¢isi olub gadim-qayim bu yurdda. Burdan
¢ixan sonatkarlar, seir-sonat xridarlari, lap elo adico seir havaskarlari da ruhun, o qiirurun
daswyicilaridrr.

Acar sozlar: sairlor vatoni, asiq seiri, istiglal, klassik vo xalq seiri, anana, movatorlug

Summary. The western gate of Azerbaijan, Gazakh, has been considered an impregnable
fortress, the homeland of heroes, and the abode of poets throughout history. Poetry has been the
protector of the soul, the guardian of pride in this ancient land. The artists, poetry and art lovers who
come from here, and even ordinary poetry lovers, are the bearers of that soul and pride.

Keywords: homeland of poets, ashug poetry, independence, classical and folk poetry, tradition,
movatoryism.

Kpamxkoe cooepycanue. Ha npomsowcenuu eceti ucmopuu Iazax, 3anaouvie e6opoma
Aszepbaiiodicana, cuumancs HenpucmynHou Kpenocmuio, POOUHOU 2epoed U 00Umenbio NOIMOS.
Ilos3us uzodasna Oviia 3awumuuyer Oywiyu U XpaHumenvbHuyel 2opoocmu HA Mol 3emIe.
Xyooorchuku, rodumenu nod3uu U UCKYCCmea, u npocmo aodument nod23uu, KOmopule npue3xcarom
Cr00a, ABIAIOMCA HOCUMETAMU 3020 0YXa U SMOU 20pOOCMU.

Kniouesvie cnoea: poouna nosmos, auty2ckas nodsus, He3A6UCUMOCHb, KIACCUYECKAs U
HAapoOHas no33us, mpaouyus, MO8amopcmeo

It is impossible to imagine 18th-century Azerbaijani literature without M. V. Vidadi. Without a
doubt, the greatest poet of this period is M. P. Vagif. They are rightfully considered the classics of
Azerbaijani literature and the wise geniuses of our poetic and artistic world.

M. V. Vidadi is by nature the voice of the people's sorrow, the bearer of humanity's grief, a
world of wisdom.

Ey homdomim, soni qans gorq eyler,
Tal torpotma yaralanmis konlimii.
Ayri diigmiis votonindon, elindon,

Homdordindon azalanmis konliimii.

M. P. Vagif was M. V. Vidadi’s close friend, confidant, companion in ideals, and also his
relative. He was a lover of beauty, a devotee of love and affection, and a source of support and
strength.

Vagqif, yad et, sonin yad eylayani,
Maon sevirom mona yarim deyani,
Qoymaz gbz dnilindon sevon-sevani,
Koniildon koniils yollar goriintir.

Abdurrahman Agha Dilbaz, who used the pen name Shair, was born in the village of “Xanlilar”
in the Qazakh district. In our opinion, he is worthy of being called one of the first poets of
independence. He lived and created in the second half of the 18th century and the early 19th century.
It is not very difficult, in my view, to see signs of the struggle for independence in the following lines:

Mon goribam Vatonindo, gazilor,
[tirmisom agir ellor, aglaram!
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— said this poet, who had his eyes gouged out at the age of 41 by Heraclius II. This happened
because he wished for Qazakh, which had been unjustly incorporated into Georgia, to be reunited
with the Ganja Khanate. At a time when the homeland's lands were being torn apart by foreigners,
the khanates were turning against each other, and the very name of Azerbaijan was nearly forgotten,
the poet expressed his strong protest against the Russian invaders in the poem “The Russians
Devastated the City of Ganja” as well as in his historically rich 39-stanza mukhammas. He cried out
on behalf of Azerbaijan.

Ey qazilar, goldi gozadan bala,
Bir olmaz miisibat dévran eyladi.
Yiiz verdi qovgayi — desti-Karbala,
Ruslar Ganco gohoarini viran eylodi.

Cavad xan ki, ziihur oldu anadan,
Bir mord idi 2zal basdan, binadan.
Sohid oldu, ¢ixd1 dari-fonadan,
Manzilin révzeyi-rizvan eyladi.

In my opinion, this poem alone is a fact worthy of thorough research.

Among the lyrical poets who emerged in Qazakh, one whose spirit was close to that of
Abdurrahman Agha and who shared a similar fate was Mustafa Agha Arif Shikhlinski. Mustafa Agha
Arif was born in 1777 in the village of Shikhli, in the city of Qazakh. He was a compatriot and
contemporary of M. V. Vidadi. With a rebellious nature, Major Mustafa Agha was highly respected
among the people. In 1826, by the order of General Yermolov, the governor of the Caucasus, he was
exiled deep into Russia and remained in exile until the end of his life. In a poem he wrote on his
deathbed in a foreign land — in the city of Kazan — he referred to Qazakh as the “land of justice.”

"... Mon Arifom. Bir Qazaxi goroydim,
Camaatla halallasa biloydim.
Els o giin obamizda 6loydim,
Deydim ki, hagq mokana diismiigom."

His brother, Kazim Agha Salik, was also born in 1781 in the village of Shikhli. On his mother's
side, Kazim Agha Salik was related to Abdurrahman Agha Dilbazov—possibly his sister’s son.

Kazim Agha Salik received a Persian education, was well acquainted with the works of earlier
great artists, and drew inspiration from them in his poems written in the classical style.

Despite this, Salik was one of those poets who wrote in both the classical and folk styles,
achieving greater success in the latter. While his poems in the classical style are characterized by
complex language and structure, his works in the folk style—such as goshma, gerayli, and bayati—
display a completely different tone: the language becomes simpler and more accessible, and the style
more folkloric.

Qoca konliim oglan kimi sallanr,
Gozollorin xatti xalin goronda.
Ogilmis gamoatim donar xadongo,
Yay qaslarin rongi alin gérondo

Heg oksilmoaz esqim hoddon asagi,
Tork etmorom qofya-qozal qosmagi.
Istarom ki, basim ola basmagi,
Gozallori ayaq yalin goérando
yaxud da
...Xal deyil goriinon ag sinon listo,
Bir quran horfidir, qaralanibdir.
That Qazakh is a homeland of poets was already emphasized in one of Kazim Agha Salik’s
poems.
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...Qazaq i¢ro olub sairlor, omma
Osami onlarin binintihardir.
Biri Vagqif ki, mashuri-xolayiq
G06zo]l madhindo molumi-stimadir.

Biri xasto Vidadi, tobi movzun,
Ki,bohri-nozmi seri cabacadir...

The poet Mustafa Agha Nasir studied Russian and French in Warsaw. He did not live long
enough to complete his translation of Nizami’s “Khosrow and Shirin.”His cousin, Iskandar Agha,
became famous under the pen name “Shair”as a master of satirical poetry.

Originally from the Congali clan of the village of Shikhli in Qazakh, Haji Suleyman Afandizade
was a prominent religious intellectual of his time. After his death, his grave in the Gamiqaya cemetery
of Shikhli became a place of pilgrimage, known as the “Sacred Hearth.” Through his “Nasihatname”
(Book of Advice), he rose among the people to the highest religious status — that of a saintly figure.

His gravestone, located near that of Molla Vali Vidadi, bears only the year of his death — 1832.

Haji Suleyman Afandi’s son was the renowned poet Haji Mahmud Afandi, who became one of
the victims of Tsarist Russia’s policy of exiling the most “awakened” intellectuals — especially from
the Turkic-speaking nations — from the border provinces to the interior of Russia.

While studying in Turkey, Haji Mahmud Afandi, like his predecessor Abdurrahman Agha,
passionately described in his poetry the heroic resistance and tragic death of Javad Khan, the Khan
of Ganja, his struggle against the Russians, the fear that Ganja would fall under the feet of Christian
invaders, and that the mosque would be turned into a church.

Agrilar deyib analar aglasin,
Maoscidi kilsays dondii Gonconin.
Nisanl1 qizlar1 qara baglasin,
Cavan igidlori sondii Gonconin.

As can be seen, it was written with deep inner sorrow. Inevitably, one hates the Russian
invaders, armed from head to toe with iron armor and weapons, and before them, only the brave and
courageous Turkish sons standing unarmed can be respected.

Not long after, Haji Mahmud Afandi completed his education in Istanbul and returned to his
people in Qazakh with the title of "Hafiz." However, he soon regretted his return. Being one of the
"enlightened" intellectuals, he was also exiled deep into Russia, like his compatriots Major Mustafa
Agha Arif and Nasib Bey Sultan from Shamshaddin. As mentioned above, the poems Haji Mahmud
Afandi wrote while imprisoned were very sorrowful. This is natural—what could be heavier than
seeing his beloved fiancée, left in tears, withering away like a setting sun?

To put an end to the verses that fueled the people's anger and hatred, the Tsarist government
burned most of his manuscripts, including his prison poems. After that, he did not even dare to recite
the poems that remained in the people's memory, and thus many of these poems were lost. Only a few
samples from his divan have survived to this day.

...Xalqin gérmomigom ziilfi-siyahfam arasindan,
Qus miiskiil alir danasini dam arasindan...

— Just as a bird cannot reach the grain through the mesh of a cage, he cannot see his beloved
through the black tresses of her hair. Poems with such themes and meanings, expressing the sorrow
of the people, have elevated him to the status of "the sorrowful poet of the people."

...The poet Yahya Bey Qazaghi is the grandson of M. V. Vidadi and the great-grandson of M. P.
Vagif. Another grandson of M. V. Vidadi, Abbas Agha Nazir, corresponded with Leo Tolstoy and
translated several of his works into our language. He also translated the chapter "Rustam and Sohrab"
from the Shahnameh into our language.

Ana Coddim Vidadir,
Nozmi-geirin ustadir.
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Writing these verses with great pride, this poet said, "Olmadimsa ata, yox iso oglum, no gomim,

"Zadeyi tobim olan", "Riistomi-S6hrabimo bax" saying, "This work that I translated is my child (my
son)."
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Abstract. This article explores the concept of cognitive engagement in relation to English media
consumption and its implications for reading comprehension. With the increasing prevalence of
digital and multimedia platforms, understanding how learners cognitively interact with various
English media is critical for improving reading outcomes. Drawing on empirical studies and
theoretical frameworks, this paper examines cognitive and metacognitive strategies, the impact of
different media types (print, digital, audio-visual), and the role of behavioral engagement. The
findings suggest that active cognitive engagement, supported by strategic instruction and digital
literacy, enhances reading comprehension across media. The article concludes with pedagogical
recommendations for educators to optimize English reading instruction in a media-rich environment.
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KOTHUTHUBHOE B3AUMOJIEVICTBUAE C AHTJIOA3BIYHBIMY CMU:
BOBJIEYEHHUE B YTEHUUN

JAHIAUBAEBA AHEJIb ABAUBEKOBHA
Maructpant
YHusepcurer Mupac
IIemmkenT, Kazaxcran

Annomayun. B smou  cmamve  paccmampusaemcsi  KOHYenyusi — KOSHUMUBHO2O
83aUMOO0elCMBUs. 8 CBA3U C NOMpeOIeHUeM AHINOA3bIYHBIX MeOud U ee GIUsHUe HA NOHUMAHUe
npouumanHoz2o. B ycnosusx pacmyweco pacnpocmpanenus yu@pposvix U MyIbMUMeOUIHbIX
niam@opm NOHUMAHUE MO20, KAK YYawjuecsi KOZHUMUBHO 63AUMOOEUCMBYIOM C pAa3IUYHbLMU
AH2NOA3LIYHLIMU MeOud, uMeem pewiaioujee 3HaueHue OJis VIYYUEHUS Pe3yIbmamos YmeHus.
Onupasce Ha >sMnupudeckue Uccie008aHus U meopemuyeckue OCHO8bl, 8 OAHHOU Ccmambve
PACCMAMPUBAIOMCS KOCHUMUBHbBLE U MEMAKOSHUMUGHbIE CIPAMe2Uul, GIUSHUE PA3TUYHBbIX MUNOE8
meoua (neyamuuvlx, YU@DPoBvlx, ayOUOBU3VANbHBIX) U PONb HOBEOEHYECKOU BO8IeUeHHOCHU.
Tonyuennvle pesyribmamol c6UOeMeIbCMBEYIONM 0 MOM, YMO AKMUGHOe NO3HABAMENbHOE 808eUeHUE,
noodepcusaemoe Cmpamecuieckum oOyueHuem U YUQGposol pamomHocmyvio, Yayuuaem
NOHUMAHUE NPOYUMAHHO20 8 CPEOCMBAX MACCO80U UHpopmayuu. B 3axmouenue cmamou 0aromcsi
nedazoeuyeckue pexomenoayuu O npenoodasameneil N0 ONMUMUZAYUU OOYYEHUS AHSTUNICKOMY
umemnuio 8 cpeoe, HACblUeHHOU Meoud.

Knwoueevie cnoea: anenossviunvie Meoud, HABbIKU YMEHUs, Yu@pposas 2pamomHoCmby,
neoazoeuxa, uzyienue 3vlka

AFBLIIIBIH Tl BAK-TIEH KOTHUTUBTI ©3APA OPEKETTECY: OKYFA
KATBICY

JAHIAUBAEBA AHEJIb AB/IUBEKOBHA
Maructpanr
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Mupac YHuBepcureri
[IemmrenT, Kazakctan

Annomayuna. byn maxanada agvimubin mininoeci meouamvbl mymlHyea OaQlilaHbICHbL
KOGHUMUSMI 03apa apeKemmecy MyHCbIPbIMOAMAChl HCIHE OHblY OKYObl mycinyee acepi
Kapacmuipuliaovl. Lugpnvik scone mynrsmumeousnvly niamgpopmanraposiy keberi sHca20ativbihoa
OKYULBINAPObIY IPMYPII ALBLIUbIH MiN0I MeOUaMeH KOSHUMUGBMI KAPbIM-KAMbIHACLIH MYCIHY OKY
HoMuUdICeNepin  dcakcapmy YuliH ome Manvl30bl. OMNUPUKATLIK 3epmmeyiep MeH mMeOopUsiblK
Heci30epee cylieHe omulpuln, 0¥ MAKAIA0A KOSHUMUSMI HCIHEe MeMAaAKOSHUMUEMIi cmpamezusanap,
apmypai meoua myprepiniy (bacna, yu@gpavlk, ayouoeusyanovi) acepi icoHe MiHe3-KYIbIKKA
Kamulcyouly peoni  Kapacmueipvliadvl. Homuoicenep cmpameusnviy OKblmy MeH YUDPIbIK
cayammulivlk, KOLOQUmMblH 0OeiceHOi MaHbIMObIK KAMbICy OYKapanvlk aknapam KypanioapblHoa
OKYObl MYCIHY Ol HCaAKCapmamviHblH Kopcemeoi. Makananvly COHbIHOA OKbIMYWbLIAP2A 6all Meoud
opmaoa azvlIublH MiNiH 0KYObl OHMAULAHOBIPY OOULIHUA NeOA202UKANBIK YCbIHbICMAp bepinedi.

Tipex co30ep: azvliuiblh Mindi meoua, oKy 0a20vLiapbsl, YUPDPIbIK CAyammubliblK, neda2oeuxda,
min yupemny

Introduction

The ability to read in English is an elementary tool, grounding students in learning and effective
communication in a globalized wall. Traditionally associated with print media-light books and
newspapers-that offered a somewhat rigid and linear model for language acculturation, the digital
revolution has now made the process of reading Learner-engaged in English ever-changing. Now
people find English on whichever media platform of their choice: from e-books, websites, social
media, videos to interactive applications. Such diversification leads to the imperative for the more
profound and nuanced study of the cognitive engagement in the media-evolving processes and its
relationship with reading comprehension, learning strategies, and language development.

Cognitive engagement concerns the degree of mental exertion and strategic thinking inducted
during the reading process (Fredricks, Blumenfeld, & Paris, 2004). It concerns not merely reading
but also processing of whatever information is gleaned from reading, implementing various reading
strategies and methods, and thereafter checking one's understanding. This article studies the intricate
interrelationship between cognitive engagement and English media consumption, focusing more on
English reading comprehension implications. By synthesizing findings from recent empirical studies,
the article hopes to shed some light onto these matters for educators and learners faced with evolving
media landscapes.

Cognitive Engagement and Reading Comprehension

Defining Cognitive Engagement

Cognitive engagement is a multidimensional construct that encompasses the range of mental
processes readers utilize to understand and interpret texts. It extends beyond the simple measurement
of time spent reading, which is often referred to as behavioral engagement, and instead focuses on
the quality and depth of mental activity involved. This includes the use of cognitive and metacognitive
strategies such as predicting content, summarizing information, asking questions, and self-monitoring
comprehension (Wang & Guthrie, 2004). These strategies are essential for facilitating deep
processing, enabling readers to construct meaningful interpretations, retain information, and apply
knowledge in new contexts. As such, cognitive engagement serves as a critical determinant of
effective reading and long-term academic achievement.

Importance in English Reading

For ESL/EFL learners, cognitive engagement plays an especially important role in the reading
process. Language learners often face several varieties of difficulties, such as little vocabulary,
unusual grammatical structures, and cultural features perhaps out of their previous experiences (Grabe
& Stoller, 2011). Such barriers, if left unattended to, can interfere with comprehension and demotivate
the reader. Active cognitive engagement helps learners overcome such barriers by fostering targeted
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reading strategies and self-regulation. Strategic reading allows learners to work their way through
complex texts, infer meaning from context, and build the linguistic-cum-cultural competence that
gives them confidence for normal reading in English.

The Role of English Media in Cognitive Engagement

Print Media

Print media, whether books and textbooks or newspapers, presents a hard and sequential reading
experience particularly well-suited to concentrated mental effort. The physical nature of print
provides readers with the ability to control their reading pace, annotate margins, and return with ease
to sections of a text as needed (Mangen, Walgermo, & Brennick, 2013). These traits facilitate
attention maintenance and enable the learning of more complex reading skills, such as critical
thinking and information synthesis. Research indicates that reading from print typically provides
higher levels of comprehension, particularly if readers are subject to time pressure or if text is
complex (Singer & Alexander, 2017). Touch and visual interaction of print also enhance memory and
support long-term learning.

Digital Media

Digital media consume in a broad array of forms, including e-books, web pages, social media,
and multimedia content. While digital texts enjoy unanticipated availability and interactivity, they
can also spread out attention as they embody hyperlinks, pop-ups, adverts, and the likelihood of
multitasking (Carr, 2010). Studies have shown that reading on a screen is likely to yield shallower
processing and more mindwandering compared to reading print, especially when readers are not
skilled up on digital literacy skills (Lindstrom & Shapiro, 2020). As challenging as these challenges
are, new opportunities do come with digital media in making readers more engaged, such as
multimedia annotations, on-click access to a dictionary, and interactive comprehension checks (Kim,
2019). The dilemma facing the learner and teacher is how to reconcile these traits in order to avoid
cognitive load while getting the maximum benefits from digital interaction.

Audio-Visual and Interactive Media

Audio-visual media including video, podcasting, and interactive software are multi-sensory
channel engagement media that can potentially significantly enhance vocabulary acquisition and
contextual knowledge (Vanderplank, 2016). By presenting information through both the auditory and
visual modalities, these media require the combination and processing of information across several
sources, encouraging a form of multimodal cognitive activity. This can particularly be beneficial for
language learners, since it presents real-world contexts and real-world examples that contribute to
comprehension. The cognitive load, however, is higher in the case of audio-visual and interactive
media, and learners must learn specialized skills in order to effectively handle these inputs. Without
the right scaffolding, multimodal information complexity can be paralyzing to students and slow
down understanding.

Empirical Research on Cognitive Engagement and English Media

Awareness and Utilization of Cognitive Strategies

Alrabai (2020) conducted a study on the extent to which EFL learners become aware of their
cognitive engagement in English reading lessons. The research found that students who applied
cognitive and metacognitive techniques actively—making predictions about the content,
summarizing texts, and questioning themselves—received considerably higher comprehension scores
than other students. Furthermore, the research revealed that reading interest and the ability to connect
new information with prior knowledge were strong predictors of performance and engagement. These
findings emphasize the importance of developing strategic awareness and encouraging learners to
become engaged in their reading process.

Influence of Instructional Media

According to a study by Alrabai and Alrabai (2022), research on the impact of the use of
educational media on the reading comprehension of EFL learners was pursued. The study confirmed
that multimedia elements, including animation, audio narration, and quizzes, had a significant effect
on increasing students' motivation as well as comprehension levels. However, the positive impact of
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learning media relied on the extent to which media design would match cognitive capabilities of
learners. When instructional material was scaffolded and remodeled to suit the learners' needs,
cognitive engagement and learning performance were enhanced. Conversely, poorly implemented
media that overwhelmed learners with excessive information led to cognitive overload and
diminished comprehension.

Print vs. On-Screen Reading

Singer and Alexander (2017) compared print and on-screen reading when readers are under
time pressure. Higher comprehension scores were reported among print readers than digital readers
and fewer mindwandering events reported by print readers than digital readers. The researchers
attributed the difference to the fact that digital texts are broken into pieces and are accompanied by
numerous distractions in digital environments, such as hyperlinks and notification. These results
suggest that print media may be more effective at enabling cognitive engagement, particularly when
deep comprehension is required. Yet as digital reading becomes more prevalent, creating ways
students maintain their attention during more extensive processing of digital texts is a requirement.

Digital Reading Behavior

Yu (2023) investigated the digital reading behavior and cognitive engagement of English
majors. The research highlighted that digital reading has huge benefits such as vocabulary enrichment
and the acquirement of academic information. Digital platforms provide learners with access to an
enormous reservoir of resources and enable learners to apply flexible, individual-paced learning.
However, digital reading also entails high-level intellectual abilities like critical evaluation of sources,
selective concentration, and ability for synthesizing information from multiple presentation media.
The study centered on the need for digital literacy instruction, which equips students with the skills
needed to maximize the benefits of digital reading while minimizing distractions and surface
processing.

Behavioral Engagement and Reading Comprehension

Wang and Guthrie (2004) conducted a path analytic analysis to examine the relationship among
behavioral engagement, cognitive variables, and reading comprehension. Their research showed that
behavioral engagement, or the amount of time spent reading and writing, directly affected
comprehension performance. Also, behavioral engagement was discovered to mediate the cognitive
and motivational effects on reading performance. This emphasizes the interactive dynamic of
cognitive and behavioral engagement in achieving reading success. Having students invest time and
effort in reading activities not only optimizes exposure to language but also supports higher cognitive
engagement and leads to long-term educational achievement.

Implications for Teaching and Learning

Blending Types of Media

Teachers must adopt a mixed approach that integratively blends print and digital media in a
way that leverages the strengths of each mode. Print media can be used to build foundational reading
skills and assist in intensive, sustained reading, while media can encourage, provide instantaneous
feedback, and provide exposure to a broad variety of texts and contexts (Kim, 2019). Through the use
of more than one form of media, teachers can ensure that students build flexible reading skills that
can be utilized throughout educational, workplace, and life contexts. This approach also prepares
students to cope with the complex, rich media environments they will encounter in their professional
and personal lives.

Instruction in Cognitive and Metacognitive Strategies

Cognitive and metacognitive reading strategies must be directly instructed to foster active
reading and improve comprehension outcomes. By acquiring the ability to predict content, rephrase
information, ask helpful questions, and control their own knowledge, students are empowered to take
ownership of their reading process (Alrabai, 2020). Strategy instruction of both print and digital
media means that students are trained to apply these skills across formats. Moreover, persistent
practice and thought about the application of strategy can make students independent readers who
can adapt their strategies to meet the requirements of varying reading tasks.
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Building Digital Literacy and Self-Regulation

Given the unigue challenges of digital reading, it is essential that learners build excellent digital
literacy skills. Digital literacy refers to the ability to search, assess, and apply information properly
in digital environments (Yu, 2023). Educators need to incorporate education in digital literacy as an
addition to traditional reading instruction in support of students in managing distractions, critically
evaluating sources, and navigating hypertext structures. In addition, enhancing self-regulation
skills—setting goals, time management, and monitoring oneself—enables students to remain on task
and maximize cognitive effort while reading online. These skills are increasingly important as digital
media are becoming increasingly pervasive aspects of academic and everyday life.

Fostering Behavioral Engagement Through Motivation

Motivation is a primary source of behavioral engagement, which, in turn, leads to cognitive
engagement and reading proficiency. Instructional support can promote habitual reading practice by
providing engaging and relevant reading material that relates to students' interests and experiences
(Wang & Guthrie, 2004). Providing opportunities for choice and control over reading selection can
also enhance motivation and promote ownership of the learning process. In addition, fostering a
healthy classroom culture of curiosity, persistence, and effort can help students to develop intrinsic
motivation, which is crucial to long-term learning and academic achievement as well as lifelong
learning.

Designing Education Media with Cognitive Load in Perspective

When designing or selecting education media, one must remember the cognitive load that is
imposed on students. Curriculum content should be constructed to support cognitive engagement
without overwhelming learners with too much or duplicate information (Alrabai & Alrabai, 2022).
Effective instructional design includes scaffolding, directions, and interactivity that supports
prominent ideas and provides opportunities for practice and feedback. Through careful cognitive load
management, instructors can maximize learning results and assist the use of media that supports
reading comprehension and skill development.

Conclusion

Cognitive engagement is a critical factor that guides the manner in which pupils interact with
English media and become competent readers. The shift from traditional print to diverse digital and
multimedia media brings opportunities and challenges to cognitive processing. Empirical studies
consistently show that active cognitive engagement, facilitated by strategic instruction and digital
literacy, enhances reading comprehension across all media. As the media landscape evolves, it is
important that teachers and learners adapt to this by acquiring cognitive and digital literacy, boosting
motivation, and utilizing media optimally. Through such measures, they are able to realize the full
potential of English media for improved reading ability and language learning in the 21st century to
prepare learners for academic success and effective communication in a changing world.
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